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Social Clas s Di fferences i n Cognitive 
Development of Chi l dren 
by 
Jalaine P. Jensen, Master of Science 
Utah State Universit y, 1969 
Major Professor: Dr . Don Carter 
Department: Family and Child Development 
The social c la ss differences in experiences which lead to cog-
nitive development of children were investigated. A samp le of 20 
midd le-class mothers with children enrolled in the Child Development 
Laboratory school and 18 lower-class mothers with children enrolled 
in the Head Start program in the Ogden City School District was 
chosen by placing the children's names in an age-ranked order. Two 
mothers who met the qualif ications of being l ower- class, but not 
having children enrolled in Head Start, were also included in this 
study. An interview outline was devised to attempt to standardize 
the interviews. It was concerned with five areas: (1) activities 
outside the home, (2) activities in the home, (3) reading, (4) toys 
and play, and (5) imaginative or dramatic play. The questioning 
was concerned with two problems: (1) are there differences between 
the responses of lower- and middle-class mothers in the reading 
and verbal interaction or conversation in which they participate 
with their children; and ( 2) are there differences in their responses 
concerning toys, play, and experience as a means of promoting cogni-
tive growth . 
Differences were found to the middle -class child's advantages 
in the following area s : (1) activities outside the home, (2) reading, 
and (3) shared activi ties in the home . Differences were found also 
to the middle-class child 's advantage in the areas of toys and dramatic 
play, but not as strongly evidenced as in the three previously mentioned 
areas. 
The data suggest the followin g tentative conclusions which, 
because of the exploratory nature of the study, are stated as 
hypotheses to be te sted: 
1. Knowing the soc ial c lass position of a family does not 
necessarily indicate the nature of the child-rearing practices 
which will be found to prevail in that home. 
2 . Variations exist within each social class group, but, the 
middle-class home does provide important advantages in learning 
opportunitie s which are not available to chi ldr en in lowe - - class 
homes. With in the l ower-class homes, however, parent education 
programs such as are provided in Head Start, do operate to reduce 
the def icits encountered by the lower-class child. Increased 
efforts in parent education may further reduce this deficiency. 
(139 pages) 
I NTRODUCTION 
Current thinking concerning the nature of man indicates a person's 
intellectual capacit y is a produ c t of his experiences, as well as 
h i s gene tic endowment. At one time i t was believed that man's intel -
lectual capacity wa s geneti cally controlled. Galton (1869) believed 
the hope of improving the lot of man was in the selection of superior 
individuals to survive. Watson (1928) believed that experience in the 
pr es choo l years was unimportant, as nothing useful could be learned 
until a child was grown. However, current thinking is that the more 
new things a child has seen and heard, the more he is interested in 
see ing and hearing . The more variation the child has to cope with, 
t he greater i s his capacity for coping (Hunt, 1966; Piaget, 1947). 
The belief in a fixed intelligence is no longer universal. The theory 
reg ardin g the importance of having a g r e at variety of experiences is 
much more hopeful, as well as currently more fully accepted. 
The early years are particularly important. It is be lieved that 
50 percent of the child's measurable intelligence is attained by the 
time the child is four years old, and general intel l igence develops 
a s much from birth to age four as it does from four to eighteen 
years of age (Bloom, Davis and Hess, 1965) . 
Deprivation in environmental stimulation is a relative thing. 
A child from any circumstances, if deprived of the stimu li he is 
capable of responding t o, will be deficient in his potential capa city 
for learning in school. This depr i va.t ion is not in quantity, but 
in variety of st imuli. 
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The child needs opportunit y t o man ipulate and organize v isual 
propertie s . A sparsity of objects hampe rs the child in the tactile 
area of stimulat ion. Novel properties s uch as puzzles, blocks, games, 
and colors increase the child' s re s po nse level. Even different size 
utensils in the home may increase the child's awareness. Deprivation 
in the en vironment deprives him of information he should know about 
h is e nvironment . (Jense~ 1967; Deutsch, 1963) . 
Middle-class children are generally reared in an environment which 
teaches them abstract, categorical, and relation properties, which 
give them training in verbal expression, memory, co ncept formation, 
and problem solving. In contrast the lower-class child learns to 
respond to concrete, tangible tasks with immediate gra tification. 
There appears to be a substantial difference between the attitudes 
of middle- and lower- c la ss mothers toward school, perception of educa-
tional purposes, and the role of the parent in perparing the child for 
s chool. 
Middle- class children are taught to view the school as a place 
of learning, and to view the teacher as a person to help them. Lower-
c la ss children are taught to view school as a situation with which 
they must cope, and to view the teacher as a person in authority, not 
someone to assist them . (Hess, 1965) . 
It is believed the ability to communicate, to share information, 
and to teach a simple task is seldom favorably present among lower-
c lass parents. Lower-class mothers are l ess ab l e adequately to give 
their children directions, or to help in teaching or learning concepts. 
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The l owe r-c las s mother invokes her autho rity immediately with the 
child when he asks questions, thus pushing back his natural curiosity, 
and diminishing the opportunities f or t he child to learn for himself 
(Havinghurst, 1964). 
Sta t ement of the Prob lem 
The home e nvironment and abilities of the typical l ower - class 
mot her have been de scribed as failing to provide the essentials a 
child needs in the growth and developme nt of intellectual functioning. 
The lower-class child often comes from a home which lacks order, 
is lacking in growth promoting stimuli, is non-verbal, and full of 
disturbance . The child is oriented to immediate gratification. He 
has a poor sense of time, past or fut ure. He usually has had very 
little, if any experience outside of his own ne ighborhood. His 
pare nt s lack the abi l ity to converse verbally, to share concepts and 
expe r ien ces, and thus deprive the ch ild of the opportunit y for f eed-
back (Ausubel and Ausubel, 1963; Deutsch, 1963; Havinghurst, 1964 ; 
Hess, 1965 ). 
Prev ious research appe ars to have estab li shed the destructive 
influence of deprivation in the area of cognitive and language develop-
ment . This study did not attempt to validate this premise. 
The purpose of this study was to investigate the differences in 
the behavior of lower- and middle - class mothers in providing a variety 
of d iffe r en t kinds of experiences f or their preschool children. The 
study de a lt with two questions: are there differences between the 
responses of lower- and middle-c l ass mothers in the reading and verbal 
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int e rac tion o r conversation in which t~e y participate with their 
ch ildre n a nd s econd, are there difference s i n their respo nses co n-
ce rning toys, play, and experie nce a s a means of promoting cognitive 
growth. 
5 
REVIEW OF LITERATIJRE 
Many differences have been fo und between middle- and lower-class 
children. These diffe rences are gene rally unfavorable to the lower-
class child. Crow, Murray and Smythe ( 1964, p. 125) listed the fol-
l ow ing deficiencies of such children: 
1. Lack of opportunity to develop perceptual skills in 
mathematics. 
2. Limited knowledge of mathematical concepts. 
3. Limited knowledge of mathematical nursery rhymes. 
4, Limited number of objects in home to acquire form 
discrimination. 
5. Limited experience in the use of money. 
6, Inadequate spatial concepts. 
7. Lac k of experience with units of measure. 
8. In abi lity to read mathematical problems, 
9 . Inability to relate mathematics to new experience. 
10. Inadequate time concepts. 
11. Inability of parents to help with homewor k, 
12. Inability to see relationships in mathematics. 
Silberman (1964) listed four deficiencies in the lower-class child, 
1, The ch ild may lack the sense of auditory discrimination 
due to the noise level in his home. He is forced not to listen. 
2. The lower-class child has not had the opportunity of having 
adults correct his pronunciation, and mistakes in syntax or grammar. 
3. He tends to have a poor attention span. He comes from a 
non-verbal household, and sentences are short. ''Get that," for example. 
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4. They a r e poorly motivated, be cause they have had little 
expe ri e nce wi t h re ceiving approval fo r s uccess, or d isapproval for 
fa ilure. 
Gray and Kraus ( 1965) s tated dep rivation arises from patterns of 
i nte raction of children wi t h othe rs . They found fi ve dimensions in 
these patterns. They have listed them as follows: 
1. Total amount of r e inforceme nt. The culturally deprived 
rece ive very little reinfo rcement, 
2 . Source of reinforcement , The source of reinforcement may 
a ri se from peers and siblings rather than from adults . 
3. Amount of verbal reinforcement. There will be less verbal 
response s , espe cially compl e x ones. 
4. The direction of r e inforcement. Children are rewarded for 
inhibitory rather than explorator y behavior. The best way to keep 
out of trouble is to keep out of the way and be quiet. The natural 
cu r i o s i t y of the child withers unde r thi s lack of encouragement. 
5. The focus of the reinforcement. The reinforcement is not 
ce nt e red o n the quality of the performance, such as nyou're a good 
g irl." 
Milner (1951) stated the lower-class child seems to lack two 
things upon entering school when compared to the middle - class child: 
a warm positive family atmosphere or adult-relationship which is 
r ecognized as a prerequisite for later adult-controlled learning 
and, secondly, an opportunity to interact verbally with adults of 
high personal value to the ch1ld. The lower-class child is generally 
discouraged from talking, which limits the child's opportunity for 
interaction. Middle-class children are generally talked to in a 
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mature speech pattern and given the opportunity t o ta lk back. 
Murphy (1968) l isted the followi ng factors missing in the hard-
core pover ty neighborhoods : 
1. An active, sustained emotionally supporting mother-child 
relat ionship. 
2 . An adequately rich senso ry-mo tor environment. 
3. Variety and change adapted to the tolerance of the child, 
enough to keep the chi l d's curio s ity alive . 
4. Flexible, yet reliable, time and space structure which 
permit internalization of this struct ure through planning activities. 
5. Active stimulation and encouragement by the environment. 
In a typical deprived structure the child is suppressed . 
6 . The presence of rewarding, satisfying objects of id~nti­
fication. 
Ausubel (1965) reported the more variable the env ironment to 
which individuals are exposed, the higher the resulting level of 
effective stimulation. The characteristics of the deprived environ-
ment are a restricted range and a less adequate and systematic 
ordering of stimulation sequences . The res ults of this deprived 
envi ronment include poor perceptual discrimination skills, an 
inability to see adults as a source of information, correction, and 
for testing of reality, and as instruments for satisfying their 
curiosity; a poor language-symbolic system; and a paucity of con-
cept s, information and relational propositions. 
Ausubel and Ausubel's ( 1963) findings showed middle-class chi ld-
ren are trained to respond to the abstract categorical and relational 
properties of objects; whereas lower-class children are trained to 
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respond more to their concrete, t angible, immediate and particularized 
properties. This difference in perce ptual disposition is carried 
ove r into verbal expression, memory, concept formation, learning and 
problem- solving . Schools place great emphasis on the learning of 
abstract relationships and on the abstrac t use of language . Lower -
class children, on the average, experience much greater d iff icul ty 
than middle- class children in mast eri ng the curriculum . 
Powledge (1967) reported the lower-c lass child has many defi-
cienc ies. His home is physically crowded, and there is little 
privacy. Many homes are broken, so he may suffer from the absence 
of a male symbol. He may have responsibility thrust on him early 
to care for younger brothers and sisters, so that he is old and 
humorless for his years. He may come from a home where questions 
are answered only with "yeses" or t•noes. H He learns to tune out 
conversat ion, rather than listen. He enters school unable to 
remembe r things, because the adults do not link past to present by 
c alling to mind prior experiences. The lower-cla ss child is not 
compartmentalized as to time units, such as those into which the 
school day is divided. He does not have coping mechanisms for in-
ternalizing success or psychologically surviving failure in the 
fo rmal learning process. If the lower-class child starts to fail, 
he does not have the support of his family. 
Powledge continued by observing that the lower-class child is 
likely to be deficient in tactile, verbal, visual abilities. He had 
less opport unity during his preschool years for exposure to puzzles, 
blocks, pencils, paper, and stuffed animals. He is deficient in the 
enviro nmental stimuli which will help him to build many of the basic 
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concepts necessary f o r a child to be successful when entering school. 
In addition to toys, he wil l be limited in the kitchen area where 
he may learn size, shape, weight, and co lor concepts. He, also, will 
not have a comparable opportunit y t o use his father's tools, or to 
have pets of many varieties, a s will the middle-class child, 
Hunt (1966) stated that during t he second year of a lower-child's 
life , the child is likely to find his development of interests hamp-
ered by the crowded atmosphere in which he lives, When he begins to 
learn that things have names he will find his questions unanswered, 
because his father (if present) and mother are too preoccupied with 
problems associated with poverty and their crowded living conditions. 
Henry (1 966) found poor children lack the emotional background 
to build a structure for conventional education. Their homes are 
noisy, overcrowded, lack order; they have no schedule that can help 
the chi l d begin to adjust to the schedule of school, They have no 
fear of lack of achievement and have no motivation to achieve. 
Liddle and Rockwell (1967) reported the most important learning 
begins in the home. Here children learn the extent to whiCh they can 
expect others to help them, or to hurt them, They also learn the 
extent to which one can trust others, and the extent to which the 
world will be a painful or a pleasant experience , In the home, children 
learn to communicate; the y learn new words, intonations and the actions 
which establish or inhibit communication with other people, They 
learn the importance of listening and when it is best to withdraw 
into your&elf , In the family the child learns self-identity and how 
he is va lued by others in the family, Rockwell further stated that 
the deprived child receives a sufficient quantity of stimulation as 
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his home is noi s y and cr owded, but t he stimulation lacks variety and 
meaningfu l ness. Wh at he sees on TV i s not interpreted, so its edu-
c ational value is limite d. Fr equen tly viewing late shows on tele-
v i s ion, as the deprived child of t e n does, is inhibitory for learning 
t he next day . The disadvantaged child has too few books and toys, 
and too little opportunity to be read to, or to engage in conversation 
with adults. 
Middle-class parents and teachers teach children that life is 
a series of hurdles which must be jumped, but the lower-class parents 
teach their children that life is a series of unpleasant situations 
that should be avoided if possible. The families of disadvantaged 
children vary greatly. Some are vitally interested in their children's 
educ ation, but have not had the experience necessary to help them. 
Others love their children but do little to help them educationally, 
because they fail to understand the importance of education . Some 
are overcome with problems of coping with a society with which they 
are not in harmony. 
In contrast, Powledge (1967) stated the middle-class child, from 
birth, has been taught the sort of things that will be expected of him 
when he enters school . He learns the alphabet, and also has learned 
the value of speech, and will be encouraged to carry on conversation 
with adults and peers. He knows colors and has access to crayons and 
construction pape r. He also has access to reading material as soon as 
he is old enough to have stories read to him . When he enters school 
i t will be the same type of environment he has been accustomed to at 
home . The middle-class child has experienced success and failure. 
He will know that the teacher can be consulted for problems, and also 
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tha t the teache r can ask questions . He has fewer bro ther s and 
s i s ter s, s o he will receive more indiv idual attention to his de s ires, 
problems and educat ion . 
Davis and Havinghurst (1952) s ta ted that middle-class parents 
expe ct their children to learn to coo k, sew, help in the house, and 
ge nerally as s ume re s ponsibility at an earlier age than do under-
privi l eged parents. The dep rived child is not expected to pick 
up his own toys, or put them away at as early an age as his middle-
class counterpart . 
Dinkmeyer (1965) reported the ch ild's first tea chers a re the 
parents, who have a g reater influence on him than any other single 
agency . Many of hi s habit~ attitudes, and values are established 
when the child reaches school. The parents provide the ch ild with 
hi s first social int eraction. Their attitudes toward learning serve 
as a model for the child to accept or reject. 
Pines (1966) stated the middle-class home usua lly provides a 
varied and abstract e nvironment for their offspring, eve n without 
spec ial planning. Middle- c lass parents tend to r eward both curiosity 
and achievement. 
Bloom, Davis and Hess (1965) regarded the home as the most im-
por tan t influence of the preschool child . The ways the parents 
spend time with their children at mealtime, at play, and at other 
activities during the day have been found to be significant factors 
in preparing the child f o r school. The interest in learning, as shown 
by the parents, the toys and other objects in the home, and the amount 
of opportunity the child has to express himself verbally, are all of 
great influence in the de velopment of att ention span, and motivation, 
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as we ll as cogni t i ve and learning dev elopment. 
Two othe r wr iters have noted the importance of mealtime. Keller 
(196 3) noted that onl y one - half of th e slum children regularly eat 
one meal with one or both pa rents; the rest either e at alone or with 
sibl ings . Thi s robs them of one of the most potentially stimulating 
i ntelle c tual and socializing expe r iences of childhood. 
Bos sard and Boll ( 1960 ) s ta ted t hat mealtime is a focus for a 
number o f important emo tional, cultural and educational experiences. 
Par ticip ation and inte raction with s ignificant others in an organized 
way help s shape the personality and sensitizes the participants to 
each other's needs and inclinations. Organized conversation helps 
s hape voc abulary, facilitates the development of verbal facility, 
and dete rmine s a whole set of att i tudes and feeling s about the use 
of langua ge. At a family meal the members teach each other and 
deve lop a way of seeing themselves and the way they live. The family 
meal has been described as a clearing house for information, as a 
school f or life, and as a way to act out deeper personality needs . 
Such e xpe rience s are usually absent in the lives of at least half 
of the l ower-class children in their research sample. 
Strom (1967) said the parents of deprived children usually spend 
l ess time and have less ability to develop verbal abilities in their 
ch i ldren. In a situation of so much crowding, the child has less 
opportunity for verbal feedback (corrective or deve l opmental), Objects 
and toy s found in the home are not used effectively to promote learning. 
The experiences the deprived children have outside of the home are not 
of the types which help prepare them for the school's expectations. 
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Bibier and Frank lin (1 967) repo r t ed that during the course of the 
preschoo l years, action is a way of l ife and also a way of learning. 
Through the perfection of body coordi nation and through the develop-
ment of diffe rent manipulative skills , the child acquire s a means for 
a wide variety of contacts with the reality of the physical world, 
These contacts give him knowledge of the world on a non-verbal level, 
There is also a possibility that he will also gain knowledge of himself 
as a discoverer and exp l orer . Howe ver, this ca n happen only to the 
extent that a variety of experiences a re provided for him within a 
limit of s afety which gives him fu ll use of his power, and pleasure 
in his mastery, as well as f reedom from fea r. They continue that the 
ch ild also makes another kind of impact on his environment when he can 
tra nsform objects, change form, bulk, or consistency by his own mani-
pu lation, such as mixing sand with water, or poundin g a ball of clay . 
For this type of experience he needs an educational environment that 
is planned to include a variety of raw materials with an appropriate 
set-up for free self-initiated play. There also needs to be a way 
provided in which the significance of the behavior, for learning and 
problem solving, is recognized. 
These same authors further stated that, at another level, through 
the use of paint on paper or blocks stacked into three-dimensional 
st ructures, the chi ld can begin to deal indirectly with his experience--
symbo lically reexpressing it and reorganizing it into its most import-
ant meanings, if this opportunity is afforded him in his environment . 
The child 's advancing competence in dealing symbolically with his 
experience through control of the symbol sy stem of language increases 
his mastery in the world of ideas. At the close of the preschool 
period the child can have achieved a great deal of mas tery over a 
la r ge collection of confusion and perplexity. Event s , especia lly 
thos e within his experience, are related in an ordered movement. 
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Hess (1965) reported mother - ch ild interaction is a c lass-
rela ted environmental difference which could affect learning and 
intel l ect ual development, He listed three aspects of successful 
teaching in the interaction situations. (1) The mother must provide 
the child with symbols or tags f~r the lesson she hopes to teach. 
(2 ) The mother must g i ve opportunity for feedback. (3) The mother 
must motivate the child to engage in the learning process, Hess 
(1965, p . 418) further stated, "the significant human beings in a 
ch ild ' s life and their various attributes must be considered as an 
impor tant variab le.n He stud ied the wa y mothers of the two social 
c la s ses prepare their children for school, A difference was found 
i n the maternal attitudes towards school, perception of education 
purpose, and the role of parents in preparing children for learning. 
One method determined the perception of the school purpose. He asked 
the mothers what they ~<ould tell their child on the first day of 
school, The middle-class child was told the teacher was like Mommy, 
the child could learn from her, to go to her if the child had troubl e, 
and that the ch ild would l ear n to read and write, The lower-class 
mother told the child to go to schoo l , do what the teacher said, not 
to fight, stay out of trouble, and come right home after school . 
This explanation was from the v iewpoint of authority, not of l earning, 
in contrast to the situation for the middle-class chi ld . 
When asked to tell about a picture of a teacher and a mother in 
confe rence, the lower-class mother regarded it as a discip line preble~ 
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whi le the middle-cla ss mo t her viewed the problem as the mother going 
to the teacher to consult he r on a learning problem. The lower-class 
chi ld learns to view the school situat ion as an institution with which 
he mu s t cope, while the middle-class child views it as a place of 
learn ing. 
When the mothers were given a jigsaw puzzle and told to explain 
to the chi ld how to work with it, the lower-class mother merely 
dumped the puzzle in front of the child, without any verbal directions 
and said, 11 Yo u do it." The only direction the child received was an 
occasional, "Turn it around, turn it around.u Although the mother of 
the deprived chi ld was trying to be helpful, she did not know how to 
te ach and could not convey the concepts needed to solve the puzzle. 
The ability to communicate concepts, to share information, and to 
program a simple ta sk is seldom present in the low-income family. A 
feeling of apathy and despair results when a child encounters this 
type of problem, time and time again. 
Strom (1967) believed the patterns of communication that develop 
be tween mother and child have a lasting effect upon the child's 
cognitive equipment, influencing what he attends to, how he inter-
prets messages, and how he responds to his environment. 
Marans and Lourie (1967) reported the scarceness of verbal 
communication in the slum household. Body language, grunts, facial 
expressions, shouts or monosyllabic responses are used to replace the 
missing words. The child learns t o communicate with those people with 
whom it is important to communicate. When inadequate emphasis is 
placed on words as a means of achieving interpersonal relations, or 
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achieving comprehension of his environment, the young child's develop-
ment of verbal ability will be restricted. 
John (1963) reported on work done in which she fo und that the 
middle-class child has an advantage over the lower- class child in 
the amount of tutoring and help available to him in his home. She 
emphasized that without such help it is very difficult for a child 
to acquire the more abstract and precise use of language. What is 
found is a deficiency based on class and race in the measure which 
r eflects abstract and categorical use of language, as opposed to 
de notative and labeling usage. 
Kahn (1967), reporting a 1960 sample of a longitudinal study, 
found the higher the family status, the less dictatorial were the 
mother's attempts to influence their children's behavior, and the 
le s s severe were the penalties for misbehavior. He also stated that 
mothers of higher socia l class had more clearly for mulat ed concepts 
of childrearing, and more often attempted to accelerate their child's 
achievement development than the lower social c la ss . 
Strodtbeck (1967) found that Aid to Dependent Children (ADC) 
mothers tend to use more physical puni shment, with little use of 
praise, reasoning, or positive mode ls, i n the training of their 
chi l dren . Punishment and reward are immediate, so their ch ildren 
rarely encounter the experience of delayed gratification. The 
failure to discipline in terms of language symbols reduce s the need 
for cognitive mediation in control of the child's impulses. The child 
is told to 11 be good . " nseing good'• in the te rms of a lower-class 
mother means being physically inactive, non-observant, and non-verbal. 
The mothers are extremely vulnerabl e to threat, and they teach thei r 
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chi ldr en to be fearful and caut ious. 
Wa lt e rs, Connors, and Zuni ch (1 967) reported that mothers of 
middle-class and upper-class evidence more directing behavior, more 
he lping behavior, more structur ing of behavior, and more teaching 
behav ior than lower-class mothers. Lower-class mothers play inter-
ac tively very little with their children. Middle-class as compared 
to lower-class mothers evidenced more responses such as contacting, 
directing, helping, lending cooperation, being attentive, teaching, 
p l aying interactively, and structuring with interference. These 
author s also stated that middle- and lower-class parental value 
d ifferences are derived from the differences in the conditions of 
the middle- and lower-class life and that these differences are 
import ant in the parents' relationship with their children. 
Duvall (1946) characterized working and middle-lower c lass 
pa rental values as "traditional ... They want their children to obey 
rules, to respect and please adults, and to be clean and neat. 
Middle-class parental values are more "developmental." They want 
the ir c hildren to be eager to learn, to be happy, to be well and 
he a lthy, to love and confide in parents, and to cooperate and share. 
In general the difference is: working class parents want the 
child to conform to externally imposed standards. The middle-class 
parent s are concerned with internally imposed standards. 
Lorentan and Umans (1966) stated the disadvantaged child has 
f ewer interests than the middle-class child. His form of communi-
cation tends to consist mostly of gestures, sounds (nonwords), and 
local words. He does not hear sounds as we pronounce them. He 
c loses out sounds, such as the teachers' voices. What he hears is 
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no t ne ce s sarily what is meant to be he ard. He has a low estimation 
of h imself. He comes to school f eeling that he cannot succee d. 
The y f urther be lieved t he disadvantaged young s ter ha s experienced 
no logical pattern in his life. He lives now, not for the future. 
He has had little experien ce in setting or striving to reach goals. 
His actions are in response to immediate stimulus. These youngsters 
ca n be referred to as limit e d, not in intellect , but rather in scope. 
Eisenberg (1967) reported the lower-class child is externally 
orient ed rathe r than introsp ective. Questions about what people do 
are more meaningful than about what people feel. They have little 
training about thinking about how they feel. These children run if 
they are angry. They do not talk about why they are angry. Their 
thinking is concrete, not abstract. Their logic is inductive rather 
than deductive, 
Hess and Shipman (1965) said the meaning of deprivation is a 
depr i v ation of meaning. It is a situation where behavior is con -
t rolled by status rule rather than taking into consideration the 
specifi c situation, and one where behavior is not mediated by cues 
given verbally or teaching that events relate to each other. This 
type of environment brings forth a child who obeys authority rather 
than us ing rationale; who is compliant, but is not reflective in his 
beha v i o r; and for whom the consequences of an act are considered 
rather than the long-range goals, or future effects . 
Deutsch (1963) feels the urban slum apartment, which is over-
c rowde d, offers the child a minimum of stimuli. There are few, if 
any, pictures . Other objects such as furniture, toys, or utensils 
are sparse, repetitious, and lack both color and form variation. 
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The lack of diversity and the sparseness of objects which are mean-
i ngful and available to the child, plus the lack or unavailability 
of personal training, gives the child few opportunities to organize 
and manipulate his enviro nment . This also deprives him of develop-
ment in the tactile area. The lower-class child does not ha ve the 
wide variety of cooking utensils, or the blocks whi ch are especially 
f or children to manipulate and learn to discriminate between the 
differences, In the deprived child's home there is a lack of objects 
of many type s , especially of toys, puzzles, books, pencils, and paper. 
These materials do not need just to be present in the home to bring 
about productivity, even though these objects by being there do help 
the child to become familiar with the tools he will use when he enters 
school. 
Berlynne (1960) reported that novel stimuli in the environment 
(games, blocks, crayons, and puzzles) give rise to an increase in 
response level of the subjects exposed to these varied stimuli. It 
was also learned that responses increase when the subject is using 
an object which he can manipulate in many ways. 
Deutsch (1960) reported the more narrow an individual's social 
frame of reference and the greater its distance from the mainstream 
of the cult ure, the less effective or meaningful are the cultural 
value s of the dominant society, which are forced upon him in school 
and other social institutions, He reported that 65% of the Neg ro 
chi ldren had never been more than 25 blocks away from home, 50% 
reported no pencil or pen in the home, and the majority of the homes 
had no books (comic books and magazines were ava ilable in some of 
the homes, and 60% had television sets). A large number of the 
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children came to school without breakfast, and also a substantial 
proportion of the children had to fix their own breakfast. In com-
paring the Negro children with white children, the Negro children 
s howed greater academic retardation and smaller yearly gains in 
achievement . They also regarded their home environment as le ss 
desirab le even in cases of equal socio- economic level, and despite 
greater crowding in some of the white homes. The gre at est differences 
were found between the two groups in incidence of broken homes, 
generally without a father, and on the measure of self-image. 
Havinghurst and others (1951) stated the houses in which upper 
middle-class people live are usually larger and more elaborately 
furnished than the house s of lower-class people. Middle-class 
children are more likely to go on trips with their families and thus 
to learn about other parts of the country. They are also more likely 
to go to s ummer camps, and there gain experience in learning about 
plants and animals which urban lower-class children cannot receive. 
Church and Sunday school attendance is more frequent for middle-class 
children than for lower- c lass chi ldren. Books, magazines, and news-
papers are more plentiful in the middle-class hoffie than in the lower-
class home, and as a result the middle-class child has more opportunity 
to become familiar with the topics dealt with in literature. Middle-
class homes have a wider variety of games involv in g language and liter-
atur e. Hobbies are more frequent in the middle-class home . Activities 
s uch as photography, chemistry, and stamp-collecting give middle-class 
children information and skills found in an intelligence test, Musi-
cal and art information is also gained more readily in the middle-
c las s home . 
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Conant (1961) says that, in visiting a school in a lower-class 
area, the teachers reported to him the only way to improve the reading 
of the children in the primary grades was to do something with their 
mothers, if the head of the household could be located and brought 
into communication with the school. Attempts were made to stimulate 
interest in newspapers, magazines, and even books. One teacher said, 
much could be accomplished if the family attitude about reading could 
be changed, She went on to say that away from school the children 
never see anyone read even a newspaper. If reading can be stimulated 
in the adults, then one major block in the child's education is 
eliminated. 
Bruner (1 966, p, 141) stated sensory deprivation deprives the 
ch ild of the opportunity to develop models of his environment, and 
deprives him of a means to evaluate information he receives about 
his environment. He cannot learn ''what leads to what and with what 
likelihooct.•• 
Bloom, Davis and Hess (1965) reports the difference between a 
very favorab le environment and an underpriviledged one can result 
in a difference of 2,5 IQ points in intellectual development each 
year of the child's first four years, It can also result in 20 IQ 
points cumulative over the first 17 years when contrasting environ-
ments are as different as they are in America today. 
Sutton-Smith (1967) described lower- class children who exhibited 
an inability to categorize in representational terms, and who were 
also impoverished in their play, showing a high frequency of motoric 
act i v ity, minimal role playing, and block play of low elaboration, 
This evidence suggests the possibility that play may not only increase 
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t he number of available re spo nses, but that, where encouraged, it may 
a lso heighte n the e a se with which representational se t can be adopted 
towards d i ve rse material s . 
Strom's (1967) findings s howed that the size of the lower-class 
chi l d 's world is small . Many slum children have never been outside 
of their own neighborhood or city, to the forests, to the park or a 
zoo, or on a lake. This indicates the adult's unawareness of the need 
f o r the children to have certain experiences to prepare them for 
fo rma l education . 
Davis and Havinghurs t ( 1946) reported travel around the city, 
exp eriencing its variety and learning its characteristic patterns 
and s tructure, are all more the charac t eristics of the middle-class 
child . Thi s is contrary to the stereotype of the lower-class child 
be ing the wanderer, free to come and go with little parental super-
vis ion. They reported that middle-class eleven-year-olds traveled 
ove r a wider area than the lower-class group. They also reported that 
the middle-class mothers expected their children to go downtown 
ear lier than the l ower- class mothers did. 
The effects of an enriched environment have been studied in 
other areas as we ll. Hodges and Spieker (1 967) reported the classic 
s tudy of Skeels and Dye, who in 1939 placed mental l y retarded, 
i nstitut i onally raised children under three years of age with older 
me nt a lly retarded girls for "mothering . " After one and a half years 
it was found that these children's IQ had raised an average of 27.5 
point s , and in contrast a group of 12 children who were left in the 
institution had dropped 26 points. In a 30- year follow-up study of 
the experimental and contro l group, it was found that those children 
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who had re ceived the mothe ring were living in s ociety and considered 
s ocial l y adequate, economical l y self-sufficient, and had obtained 
more school ing than the controls. The control group were in insti-
tut ion s for the mentally retarded and/ or mentally ill, had poor 
emp loyment habits, and were not socially well adjusted, 
Jensen's (1967) studies of rats have led to some findings which 
are of interest to persons interested in human problem-solv ing ability, 
al though it is recognized that generalization s from animal studies 
must be viewed with caution, He fo und that rats raised in an enriched 
environment learned mazes and solved rat-type problems much faster 
than litter-mates raised in the usual laboratory cages which provide 
limited visual stimulation. 
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METHODS AND PROCEDURES 
The sample consisted of 40 mothers . There were 18 mothe r s of 
children se le cted from among those who were enro lled in Project 
Head Start in the Ogden City School Distr ict. The deprived group 
also included data from two mothers who met these same qualifications, 
although the children were not enrolled in Head Sta rt , thus making a 
total of 20 mothers in the deprived group . 
The study also included 20 middle-class mothe r s of nursery 
school children enrol l ed at the Utah St ate University Child Develop-
men t Laboratory . These mothers were chosen o n the basis that they 
were education oriented as indicated by t he fact the i r chi ldren were 
enro l led in nur sery school . 
The procedures fo llowed in th i s study we re to s e lec t a sample of 
middle-class and lower-class mothers and to interview them r egarding 
the ir behav ior al practices in commu ni cation wi th their children and 
in providing a va riety of exper i ences for them. An interview out l ine 
was de s i gned to se rve as a guide to the int erviews in such a way as 
to produce a standard o r s imi lar approach to all in t erviews conducted 
in the study. See Appendix A. Area s covered in t he interviews 
included : ( 1) expe rien ces outside the home; ( 2) reading; (3) shared 
activities in the home; (4 ) toys; and (5 ) creative or dramati c play. 
The questions were designed to dete r mine what the child had been 
a llowe d to do, what value the mother placed on these experiences, 
if s he conversed wi t h the child while the experi ence wa s taking place 
or after, a nd why he could partic i pat e in thi s type of e xperience . 
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The outline proved to be quite satisfactory in most respects . At 
times some of the lower-class mothers found it hard to remember 
s pecific examples of conversation about the different areas covered 
in the interview. The most difficult item to answer for the lower-
c lass mothers proved to be the question asking what value they felt 
the particular activities had for the children. The investigator 
feels that if some test could be devised to get examples of conver-
s atio~ such as giving the mother a puzzle, as Hess (1965) did in 
his study, it might prove to be helpful and possibly a more va lid 
way to get examples of conversation from the mothers. 
The interviews were tape recorded, with the exception of two 
instances in wh ich the recorder did not f unction. The recordings 
were transcribed and typed for the purpose of ana l ysis of their con-
tent. Excerpts of these interviews are included in Appendix B. Tables 
were prepared to indicate the mothers' responses to questions in the 
interview, and data in the tables were int erpreted in narrative form. 
Statistical analysis of the data was not attempted because of 
the nature of the respon ses of the mothers , and because it seemed 
desirab le to utilize the individual responses of mothers. 
Prior to conducting the interviews with the sample population, 
a pilot study was conducted for the purpose of testing the interview 
outline. 
The pilot study was undertaken in which the investigator inter-
viewed several families which appeared to meet the qualifications of 
the lower-class and the middle-class family. This was to aid the 
investigator in learning to conduct the recorded interview, to become 
more familiar with the questionnaire, and to find if the questionnaire 
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actually would reveal any d i f ferences between the lower- and middle-
c lass groups . 
The investigator contacted two lower-class families and two 
middle-class fam ilie s in her own home town. They were contacted 
first by telephone, and then a personal interview was conducted in 
their homes. The size of the lower-class child's world of experience, 
in this group , was fo und to be ve r y small. There was a marked con-
trast in the experiences in all of the five mentioned area s of the 
study. One lower-class mother cou ld not express herself at all when 
asked about the value of the child having any of the experiences out-
side the home, being read to, having experiences with foods, and 
cleaning in the home, why she preferred certain toys, and allowing 
the child to dress-up and act out roles. In contrast, the middle-
c lass children had a wide variety of experiences in going places and 
doing things. The mothers expressed a desire to furnish the children 
with experiences which would widen the child's knowledge of his environ-
ment and would also make the child more inquisitive about things he 
did not know. 
Obtaining the Sample 
The s ample of children from the Ogden City School District Head 
Start program was obtained by contacting Dr. Rulon Garfield, who is in 
charge of the Head start Program in the Ogden City School District. 
He referred the investigator to four schools where a list of the 
children enrolled in the Head start Program was obtained from the 
principals. The mothers were then chosen by arranging the children's 
names in age-ranked order on a list and then choosing the oldest 
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ch ildren to meet the requirements of five Negro gir l s, f i ve Negro 
boys, five white gir l s, and five white boys . The midd l e- c lass 
children were then chosen to age-match the Head Start children. 
The mothers of the Head Start children were then contacted by a 
note sent home th r ough the child's re spective school. The note 
expla ined that a student from Utah State University would like to 
ca ll at thei r home and discuss the expe riences they had with their 
children. It fu rther stated the days the investigato r would like 
to call, giv ing a choice of thre e days, and also a choice of time--
morning or afternoon. The mother then checked the time and day she 
would be ava ilable and returned the note, with the ch ild, to s chool 
the next morning. The invest igator then checked at each school be-
fore going out fo r the interviews. All the mothers agreed to allow 
the invest i gator to come to their homes. However, one mother avoided 
the interview by saying she did not have the time to be inte rviewed 
as she had othe r appointments. Another mothe r of a child of the s ame 
age, sex, and race was chosen to take this mother's place. 
The Child Development Laboratory mother s were chose n in the s ame 
manne r as the Head Start mothers. The li s t of all five groups of 
nursery school ch ildren was obtained, and these children were placed 
in an age-ranked order list also. The chi ld ren were age-matched with 
the Head Start children, then the mothers of the children whose names 
were selected by meeting the criteria of age and sex were chosen. The 
investigato r then contacted the mo thers by t e lephone, explaining that 
the invest igator would like to discuss the exper iences they had with 
their children. A time was arranged for the investigator to call at 
the home, or seve ral mother s felt it would be more convenient to be 
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interviewed at the labor atory nurse's room. All the mothers orig-
inally chosen readily accepted and seemed interested in sharing their 
experiences with the investigator. 
Description of the Head Start Families 
The Head Start final sample (two interviews were found to be 
defective when they were being transcribed from the tape) consisted 
of nine Negro mothers and nine white mothers chosen from Head Start 
class in the Pingree, Grant, Hopkins, and Horace Mann schools in 
Ogden, Utah. There were two white mothers included from the investi-
gator ' s home town who met the qualifications of the deprived group, 
although not enrolled in the Head Start program . 
The average number of children in the families was 4. 9. The 
age range of the children in the families was 5 months to 28 years. 
There were five families with over nine children, and three families 
with only one child . Two families of the twenty chosen did not have 
a father - person present in the home. Two other fami lies were being 
rea red by the grandparents; one couple was divorced and the mother 
living in Los Angeles, California. The other was a family of two 
children being reared by the grandparents even though the parents 
were living in the downtown area of Ogden . The la rgest age range 
of children in one family was 27 years to 3 years, with 12 members 
in the fam ily. 
There were four mothers employed outside of the home. Their 
employment consisted of two working as janitors, one doing clerical 
work for the government installation at Hill Field, Utah, and one 
emp loyed through the local Community Action Program of the Office of 
Economic Opportunity. 
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The fathers ' employment consisted mostly of manual laboring 
pos itions such as roundhouse worker, cannery worker, janitor, 
trucker, and cook. There were two fathers in the armed service, 
five government employees, and one father was disabled. The fathers 
of the two families included in this study not enrolled in Head Start 
but classified as deprived families by the investigator had employ-
ment, but with low incomes. 
Descr iption of the Nursery ~ Families 
The Nursery School mothers had an average number of three 
chi ldren. The largest number of children per family was seven. Two 
mothers were expecting a child at the time of the interviews. The 
age range of the ch ildren was from 20 years to 7 months. 
The fathers' occupations consisted of occupations requiring 
education beyond the high school level. These positions consisted 
of teachers, both high school and college level; engineers; dentists; 
students and a forest ranger. The investigator found no mothers 
holding positions outside the home in the nursery school group. 
The nursery school at Utah State University is operated as a 
Child Development Laboratory by the Department of Family and Child 
Development. It consists of three laboratorie s with six groups of 
20 ch ildr en (120 total) attending four days a week for 2 1/2 hours. 
The program for the children consists of a wide variety of first-
hand experiences for the children, to acquaint them with basic con-
cepts in science, food , music, art, and excursions on campus and 
into the town of Logan to see firsthand many things as reinforce-
me nt for what is being taught to them in the laboratory. There are 
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four student teacher s and one instructor in each group of 20 children, 
making f o r a low tea cher-pupil ratio. One group of the Nursery 
School was not included in the se l ect ion of the sample because this 
gro up is comprised of children of students at Utah Sta te University. 
The parents of this group of children have at l east the father, and 
many times the mothe r, going to school making a limitation on their 
time and a lso their funds . 
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FINDINGS 
The findings in relation to the firs t question of "Are there 
differences between the responses of lower- and middle-class mothers 
in the conversation, reading, and verbal interaction in which they 
participate with their children ? " appear to indicate that the midd le-
class fam ily provided a greater variety of reading and verbal inter-
action experiences for their children than is true of families of 
the lower-class . 
Similarly, the findings in relation to the second question of 
"Are there differences between the responses of lower- and middle-
c lass mothers in their responses concerning toys, play, and exper-
iences as a means of promoting cognit i ve growth? ., seem to indicate 
that there are differences between the two class groups. Parents 
in the two classes are not in agreement as to the most valuable kinds 
of toys for children . Middle-class parents tend to value play as an 
educational experience more than o thers. but lower-class mothers more 
often participate in play activities with their children. Middle-
class parents tend t o value activities in the home, such as cooking, 
for their educational benefit to the child, whereas the lower-class 
mother is more likely to value this experience as a means of helping 
the child to learn to work. 
Activities Outside the Home 
The data regarding experiences of lower- and middle-class 
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c h ildre n in activities outside the home indicate that the middle-
cl a ss child partic i pat es more fr e quently in e xperie nces which have 
pot ential educational value for him, (See Figure 1.) The greatest 
diff erences between the s oc ial classes in the experiences which 
they provide for their children are found in (1) taking trips out 
of the state~ (2) shopping for groceries; (3) trips to the Salt 
Lake area, the zoo, and o t he r educational facilities ~ and (4) parti-
c i pating in sports such as golf, swimming, and horseback riding. 
Travel outside their own community is very seldom done by members of 
t he lower-class. Shopping with their parents for groceries is an 
a ctivity reserved almost exclusively for children in the middle-
clas s. It is interesting to note, howeve~ that shopping f or clothing 
is an ac tiv ity which freque ntly involve s lowe r-class childr en even 
tho ugh it, too, is more often an experience provided for the middle-
c l as s child, as is also true of attendance at movies. Trips to the 
zoo, to the major metropolitan area of the state, and to other edu -
cational facilities are more frequently available for the middle-class 
chi ld, probably because such families do travel more extensively, and 
also because they tend to value including the child in such activ ities. 
Participating in sporting activities such as golf, swimming, and horse-
ba c k riding seems almost exclusively to be middle-class activities, as 
well as activities in which participation is often a family enterprise. 
The activities which are more frequently available to the lower-
cl as s child include (1) fishing and camping, (2) church attendance 
and rel1gious study, and (3) automobile rides. Fishing and camping 
r epresent the area in which the lower-class child participates most 
fr equently, in contra s t to the middle- class child, 
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Activities in which children in e ach social c la ss participat e 
with simila r freque ncy in clude (1) picnics, hiking, flying ki te s and 
activ i ties at the park, (2) taking walks in the neighborhood, and 
(3) visit ing relatives. Of these the activity most fre quently pro-
vided for children in both soc ial c las ses was that of picnics, hiking, 
flyin g kites and activitie s at the park, This is a typical activity 
for children in both group s. 
Activities which are exclusive to one social class inc lude 
fishi ng and camping, and automobile ride s for members of the lower-
class, and prov iding a regular time for a "private hour" in which 
the ch ild has access to the parent for his own choice of shared 
activity fo r children in a limited numbe r of middle-class homes. 
Conversation During Activities 
Out side the Home 
In considering the data considerable differences wer e found in 
regards to the mothe rs' invo lv i ng the children in conversation wh e n 
doing activities outside the home. (See Figure 2 . ) The middle-class 
had an advantage over the lower-class children in that more middle-
class mothers involved themselves in conversation with their children 
than did the lower-class mothers. There were more l ower- c l ass mothers 
who stated they did not involve themselves in conver sat ion than 
mi dd le- class mothers . 
The typical comment from the lower-class mother who invo l ved 
herself in conversation with her ch ild during activities outside the 
home was, ••r try to answer all their questions .•• The middle-class 
mothers reported, •'We try to include him as one of us," or ·~e talk to 












Figure 2. Comparison of lower- and middle - class mothers'discussion with children during activities 
outside the home . Response to the question~ "Do you talk to your child while doing 
activities outside of the home? '' w 
"' 
Examples of Conversation Regarding 
Experiences outside the Home 
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One interesting example of conversation was from a lower-class 
mother . She stated she took her child on the bus when she had a day 
off because he had never been on one. She said they talked about 
the money used for the fare, and the driver, and just different 
things. This is in sharp co ntrast to the example cited by Hess (1965) 
in which he reported the lower-class mother did not allow questions 
or offer explanations to her child. This mother offered information 
as well a s providing an opportunity to the child which he had not 
previously experienced. Howeve r, one example of how small the lower-
class child's world can be was found when interviewing one mother for 
the pilot study, and who was included in the data of the regular 
investigatio n, stated she did all her grocery shopping in a small 
rural store approximately one block from home. She had not been 
further than 17 mi l es with her child. This was to go to a small city 
to buy essentials not available at the small store. This trip took 
place once a month when the welfare check came to them in the mail. 
When asked of the value of activities outside the home with her child, 
she stated, "I don't know. tt 
Regularity of Activ i ties 
Both groups tended to do activities outside of the home during 
the weekends when the father wasn't as busy. However, the lower-class 
mother~ reported activities for warm weather, and in some instances 
stated they didn't do much in the winter. Their activities wou ld indi-
cate the need for warm weather such as hiking, camping, picnicing, and 
flying kites. 
Toys Preferred by the Mothers 
The data concerning toys prefe rr ed by the middle- and lowe r -
c l ass mothers show that they do not agree on t he best type of toys 
for the preschool children. (See Figure 3.) Both groups preferred, 
but to differi ng degrees, (1) do ll s or ladylike things, (2) cars and 
trucks, and (3) phy s i ca l development toys. Dolls and lady like things 
and cars f or boys were preferred by the lower-class mothers to a 
greate r extent than the middle- class group . Bot h groups preferr ed 
in a similar frequency the physical development toys. 
Toy s mentioned only by the lower- c lass group were quiet toys, 
something that doesn't brea k, and something which doesn't hurt the 
ch ild. There were two lower-class mothers who stated they had no 
preference f or toys for the ir children. 
The area of response f or the middle-class exc lu sively f ound the 
greatest area of diffe rence for the entire area of toys preferred by 
mothers . Imaginative toys were mentioned exclusively by the middle-
class mo ther s perhaps because the middle-class mothers re cognize the 
value of imaginative toys for the co gnitive development of their 
I 
children. Other to ys reported by the middle-class mothers which 
would indicate th is same value included puzzles and b l ocks, which 
were reported in a lesser degree. The middle-class mothers also 
reported they preferred musi cal and stuffed toys in a smaller way . 
The middle-cla ss mothers also reported an interesting criteria for 
choos ing toys; two mothers reported they preferred toys which didn ' t 
make a mess . 
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Mother-~ Inte raction While Using Toys 
In reviewing the data concerning conversatio n during play in 
wh i ch the child used toys, an e qual amount of mothers f rom both group s 
s tated they talked to t h e chi ld while he was playing. (See Figure 4.) 
The lower - class mothers had a larger gro up than the middl e -class who 
r e ported they did not talk to their children while the c hild wa s 
engaged in play using toys. This area of conve rsation found the 
l ower- c la ss mothers enacting a r ole a ssigned by the childr e n. The 
middle-class mothers were more the onlookers who offered comments 
after the child had completed some form of play. The general comment 
of the mothers who did not ta lk t o their children in both groups was, 
the y ''would just le t their children go ahead on their ow n ." Two lower-
c lass mothers gave examples of restrictive conversation whe n asked 
f o r e xamples of how the y talked to their children during th is type 
of play. One gave as an example how she liked to use a coloring 
book to teach her child t o s tay within the lines. The second lower-
cla s s mo ther said she u sed paper and penci l t o play with her child 
and trie d to teach the child to st ay on the lines and not waste 
paper. 
The da ta regarding readi ng e xperiences of lower- and middle-class 
ch i ld ren indicated that the middle-clas s child participates more fre-
quen tly in reading activitie s which would give him opportunity for 
greater ve rbal interaction, thus bui ld ing a larger voc abulary as well 
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diffe rence in response betwee n the two groups was found in the 
following : ( 1) mother reading to the child; (2) f ather reading to 
the child ; (3) father reading to himself where the child could see 
him reading; (4) regularity of reading to the child ; (5) quality 
books available in the home; and (6) interaction concerning what has 
been read between the adult s and the child. (See Figure s 5 and 6.) 
More middle-class mo thers and fathers read to their children than 
lower- class parents. The middle-class child was also read to with 
greater regular ity than the lower-class child. More middle-class 
mothers repo rted reading daily or weekly than the l ower-class, per-
haps because they recognize the va lue of the child hearing books 
read to them for the interest and the vocabulary bui lding . The 
middle - class mother s have more books available in the home, thus 
givi ng the child the oppo rtunity to handle books and examine the 
pictures and printing a t his own discretion. Mor e midd l e - c las s th an 
lower- class mothers reported talking to their children about what 
they had read; the middle-class again could recognize the value of 
interaction to c larify any points and to develop recal l of the story . 
The mi ddle-c lass had more mothers using the public library t han the 
lower-class, but the lower-class report ed more strongly the use of 
the school library books. This perhap s co uld be because the chi ldren 
would bring the books home from school which wou ld not necessitate 
the mother leaving the home to get the books. 
The area s of higher re sponse l evel for the lower-class were the 
following: (1) siblings reading to the preschool chi l d; (2) books 
purchased at the grocery store; and (3) using the school library. 
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ava ilable at his home, the lower-cl as s child has books from the 
library at school and boo ks bought at the g r ocery sto re. The sib-
lings in the f amily can also be tied in with the use of the school 
library , perhaps the older siblings read to the younger ones to 
serve t he purpose of the s chool child reading and al so to conserve 
the lower-cla ss mother's time. However, the amount of older siblings 
read ing to the lower- c las s chi ld does not vary greatly from the middle-
c lass response. 
The middle-clas s child was r e ad to daily or weekly, whereas the 
l owe r-cla ss children had eight mothers who reported either reading 
only occasionally or not at all. This indicated an awareness on 
the part of the middle-class for the need for the child to have this 
type of experie nce regularly. 
Shared Experiences in the Home 
In reviewing the data concerning shared experiences in the home, 
t he writer found very little diffe rence (see Figure 7) when considering 
the opportunity for the child t o interact with h i s mother. However, 
whe n considering the types of work the chi ld was allowed to do the 
differences were found. The middle-class child was fo und to be 
allowed t o go into the educational part of work at home, such as 
handl ing raw materials to go into cooking, handling a food mixer, and 
given the opportunity to question the mother as to what would go into 
the food they were cooking next, or what a certain ingredient was 
that was going into the food. The lower-class child's experiences 
i n the home consisted more of the work for work's sake expeiien<:e, 
s uch as cleaning, taking out garbage; and, if ·cooKing was allowed,.L it 
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Figure 7. Act i v ities in the ho~e such as cooking, cleaning, etc., where there was opportunity for 
interaction, resulting in language development, with adults or s i b li ngs . -" v. 
consisted more of maki ng an item of food such as toast or cereal 
for breakfast . 
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Where the lower-clas s valued the experience for the child 
lear ning to work, the middle-class valued experiences in the home 
for the educational experience the ch ild can ga in f r om do ing the 
activity. 
Dramatic Play 
The data r egarding experiences of lower- and midd le- class 
childre n in the area of d ramatic or imaginative play indicated that 
the middle -class child participated more f r equently in this type of 
activ ity than t he lowe r-class child. (See Figure 8 .) The greatest 
diffe rences between the socia l classes in the oppor t unitie s connec ted 
with dramatic play occur in the areas of: (1) providing materials 
for dramatic play; (2) talking to the ch ild during the time when 
dramatic play was occurring; and (3) developmental conversation 
ta king place during this activity. More midd l e-class mothers pro-
vided materials for dramatic play, perhap s because they recognized 
the educational value o f children being able to act out many roles 
with various types of clothing to stimu late their imagination. The 
middle - class mothers talked to their children in a developmental form 
inasmuch as they gave examples of offering suggestions and giv ing 
praise to stimulate the children. 
The middle - and lower- c las s mothers were comparab le in their 
response to the question, ·~o you take part in dramatic play? '' One 
more lower-class mother reported taking part in this type of play 
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part in dramati c play reported examples of play in which they 
assumed role s assigned to them by the children. There were two 
examples of restrictive conversation given by the lower-class 
mothers. 
Summary Question 
In response to the summary question, "What benefit does a child 
get from going places, experiencing imaginative and dramatic play, 
being read to, sharing activities in the home, being played with, 
and using manipulative toys?" four middle-class mothers stated that 
it broade ned the child's understanding of the world . There were 11 
other middle-class mothers who responded with comments similar to 
the four previously mentioned comments. They stated, "It's all part 
of the learning process," "It's learning about life and everything," 
and "It carries over into life as they grow up, and it helps make an 
adjustment into life." One mother stated, "A child learns by experi-
ment and by doing things, and by asking questions. A child needs 
these experiences to grow, to learn, to be a better adjusted adult. 
It develops their personality to the 'umpth' degree. It is necessary 
to be well-rounded and well developed." Another stated, nrt gives 
them all sorts of expression of experience." 
Another middle - class mother showed the awareness of the necessity 
of thi s type of experiences for building the child's IQ. She responded 
as follows: "I think anything like that g i ves them a great deal 
towardo their IQ ••• It can definitely help their IQ and communi-
cation and everything else." 
Another mother responded mentioning the value she felt Nursery 
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Schoo l had for her child . She stated, ' ~h i s enri ches a ch ild' s 
who le life to do things li ke that. They learn so much more, and 
thin k in Nursery School she has grown so much lear ning songs and 
sto ries and gaining co nfidence. I thin k she is totally acceptable 
in eve rything she does . " 
The lower-clas s mothers responded in ways similar to the middle-
class mothers . One mother stated dramatic play ''broadened their ou t-
look" to have this type of experience . Another responded say ing , 
"It help s build their mind . It gives them a better knowledge of 
what's outside . " 
There were two lower-class mothers who fel t all these experiences 
he lped to build their child's vocabulary. There were four lower-
class mothers who stated the value of this type of experience in 
deve lop ing social skills. One mothe r stated, "It helps them to meet 
the public better, and I think they enjoy the people after they meet 
them and associate with them, rather than just the family.,. 
Another lower - class mother, responding to the va lue of these 
expe riences social ly , reported, "Wel l, activities outside the home 
help the child learn to give and take. It helps them to ming l e with 
people more and to be be tter citizens . It helps their attitude with 
people so they aren't se l fish . I'm an only child, and I have a large 
fami ly, and I don't think they have the prob l em I had when they get out." 
There wer e two lower-class mothers who stated, "I don't know.'' 
One furthe r stated, "If we go places the y enjoy it." 
One lower-class mother reported the value of children having 
some money to s pend at the sto re , and also expressed her fee lings 
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fo r reading. She responded as fol lows : 
"I think it is a great experie nce for them to do th ings li ke 
thi s . Now, when I take them to the store, I'll let them 
have their money and let them buy it themse l ves to know 
that everything doesn ' t come f re e . They ha ve to buy it 
and they have to spend their money wisely for it. The 
greatest thing yo u can do is read ing . I don't do a great 
deal of reading myself, which I should do more of , and I 
believe in having books for them . It he lps them. Any-
thing like that help s them." 
One enthusiastic lower-class mother report ed her feelin gs in 
the type of experiences being questioned about. She stated in 
response to the summar y question: 
"Oh, I believe I feel so rry for the child that doesn't. If 
you want my truthf ul opinion on it, I wish there was a way we 
could go a r ound and pick all these children that cannot go 
and never been able t o go, o r never seen a parade. The re i s 
some kids that I have met. I have had work to do with them, 
and I don't work for the pub lic or anything of the s u ch, but 
the se ki ds don't know the d i ffe rence be tween a turkey and a 
chicken . Put ' em both in fron t of 'em and po int them out . 
I'll say my little o nes don't know much about ' em, but 
knows . If she doesn't tell you this it's 
because s he don't want'a, but I have seen a latta kids that 
don ' t know whe t h er they 're eatten beef or pork, and I believe 
t hat is very educational for ' em . I wish I had be en taught 
that way . I had the opportunity when I was a child. Course, 
I was brought up on a fa rm and I knew animals. How else are 
you goi ng to be a family i f you don't re ad to your chi l dren 
and have you r children read to you? How else can you express 
your love ? You c an ' t hold them in your arms and tell them 
that you're levin' ' em . You go tta' work with ' em and through 
your wor k you let them know you love them and them you. •• 
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DISCUSSION 
In the review of literature the writer cited references in which 
P i aget stated that the more new things a child has see n and heard the 
more the child is int e res ted in seeing and hearing. The investigator 
fo und the Head Start child not to be deprived to the same degree as 
de s cribed in the lite rature. This could be because of the different 
background or cu lture that is present in this particular area, or it 
cou ld be that Head Start has influe nced the findings. These children 
and their families had been i n Head Start for half a year at the time 
of the investigation. The inves tigator found several mothe rs who 
r eported being influenced by the workers of Head Start. One Head 
Start mother said she read every day to her chi ld , even if it was 
o nly the f unny papers, because the Head Start lady said she should. 
Another lower-class mother reported she r ead to · her child because the 
He ad Star t lady sa id they should . She further stated that it would 
s urprise yo u what new words the child learned from thi s reading. The 
two non-Head Start mothers who were included in this study indicated 
no awa rene ss which was comparable to that of the Head St art parent s . 
In connectio n with the reading which was previously mentioned, 
no inquiry was made about the area of storyt e lling. Where the mothers 
repo rted the fathers did not read to the children, perhaps there might 
have been more activity in the father just telling stories . Two 
middle - c l ass mothers told of incidents whe re the fathers told stories 
which continued from one episode to another. 
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One interesting observation made in the lower-c1~ss homes was 
the presence of a set of Bible story books for chil :en. This was 
evidently not a set for the young chi ld, but it did show an evidence 
of the parent ' s awareness of a need for books for children in the 
home although it was not of the type used for the teaching of the 
preschool child. 
A chi l d learns not only from what is directly taught to him, but 
also from his environment . The middle-class homes were well cared for, 
although some were definitely not as well furnished as others. All of 
the homes were clean and pleasing to anyone's eye . The investigator 
found a much different situation in the majority of the l ower-class 
homes. At one home it was necessary to walk through weeds up to the 
hips of the investigator to get to the mother's home. Around this 
home were many old wrecked cars turned over on their tops, or tipped 
up on the sides . The yard also cont ained old refrigerators, chairs, 
washing machines, and other refuse which would not be conducive to 
general learning. The home itse l f had shingles on the walls, many 
were missing. Windows were broken and sh ingles were nailed over the 
hole to partial l y cover the space. The small boy who lived in this 
home had previously told the investigator of being bitten by a rat on 
the finger . The investigator was visiting in the school with the 
teacher and children when the boy came to the investigator and asked 
for a story of a mouse to be read to him. The investigator started 
to read when the boy remarked that the mouse was a rat. The investi-
gator then told the boy it was a mouse, and that ra ts were larger. 
The boy said, ·~r know what a rat is. One bit me on the finger.'' He 
then went further to say that his grandmother had killed two that were 
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fighting in their doorway at night some time previous ly. 
At another home it wa s necessary to drive down a dirt lane past 
abandoned buildings to get to the lower-class mother 's home. Tin cans 
littered the front yard. Upon entering the front door a baby was 
observed lying on a bed . There wasn't any coveri ng on the mattress 
of any kind . The ticking on the mattress was split, letting ba ll s of 
cotton fal l through to the floor. This cotton littered the floor 
along with broken cardboard boxes and other clutter. At this home 
a child younger than preschool age came over to the investigator and 
s at down on the f loor. The child ran her hand up the investigator's 
nylon stocking and began to pull at it . She then stuck her fingers 
in her mouth and rubbed her fingers up the stocking once more. The 
inves tigator told the child that the stocking was not too c lean, and 
to not do that because she would put her fingers in her mouth and 
perhaps get germs from it. The child then climbed onto the arm of 
the overst uffed chair where the investigator was seated. She ran her 
fingers over the investigator ' s glasses and around some gold loop 
earrings which the investigator was wearing . Suddenly she sprang 
off the arm of the chair onto this write r' s lap and threw her arms 
around her neck, hugging as she did so. The mother remarked that the 
child had not felt ny lon stockings too much before because she did 
not wear them herself. 
Some of the homes were free from clutter, but this could be be-
cause the mothers were expecting the investigator to come to the 
home and had made an effort to clean as best she could. The homes, 
however, still were not clean and orderly as the middle-class homes . 
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At another lower-class home the investigator was invited in, 
and a bed was observed in the front room. It was made up with bedding, 
but the room itself was interesting. There were no floor coverings 
on the floor and the flooring was not of a hardwood, Plaster was off 
the walls in several rooms allowing lath to show through , There were 
two television sets in this room. On top of one was a bar with 
assorted bottles of different sizes and shapes and numerous glasses. 
Around the outside of the home were many old wrecked cars tipped up 
agai nst the house and lying on their tops in the front yard. The 
home was situated in a business district where the child woul d not 
have neighbors to play with without walking or being driven several 
blocks through heavy truck traffic, 
Although a section was not included which differentiated between 
the home environments of the middle- and the lower-class children, the 
writer felt a need to include some of the experiences encountered in 
in terviewing these mothers, The middle-class child would definitely 
have an advantage over the lower-class child when conside rin g the 
environment as being conducive to learning. 
Another lower-class mother expressed almost the same thoughts 
expressed in the study by Hess (1965L in which he stated the lower-
class mother told the chi ld not to fight, to go to schoo ~ and to 
"be good. '' This mother said she reared her grandchildren as her 
mother had reared her, She said she told her children not to talk, 
to behave themselves in school, and to come straight home. These were 
her inst ructions for the child when going to schoo l. This offered no 
information to the child as what to expect of the teacher or other 
chi ldren in school, only restrictive advice~ 
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SUMMARY AND CONCLUSIONS 
The purpose of the study was to investigate the differences 
in the behavior of lower- and middle-class mothers in providing a 
variety of different kinds of experiences for their preschool children. 
The st udy dealt with two questions: are there differences between the 
responses of lower- and middle-class mothers in the reading and verbal 
interaction or conversation in which they participate with their 
children, and secondly, are there differences in their responses 
concerning toys, play, and experience as a means of promoting cog-
nitive growth. 
One group of lower-class mothers whose children were enrolled 
in Head Start in the Ogden City School District and a group of 
middle-class mothers whose children were enrolled in the Nursery 
Schoo l program at Utah State University comprised this study. 
Originally 20 mothers in each group were chosen from an age - ranked 
list. However, in the process of taping the interviews at the 
homes of the respondents two of the interviews were not transcribed 
because of a defective tape. These two were replaced by two lower--
class mothers in a rural community which met the qualifications of 
being deprived although not e nrolled in the Head Start program. 
An interview outline was devised to serve as an aid in stand-
ardizing the interviews which served as the means by which to explore 
the practices of middle- and lower-class mothers in the areas of: 
(1) a c tivities outside the home,; (2) shared experiences in the home .; 
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(3) reading; (4) dramatic or imagin ative play; and (5) toys. The 
interv iew attempt ed to determine wh at they did, why and how often 
they did the activit y, and what value tbe ·activity held fo r the cbild. 
The interview concluded with a summar y question asking what benefit 
a child could get from the five men tioned categories. 
The data were obtained by a pe rsonal interview in the respond-
ents home after being contacted by a l etter sent home through the 
school in Ogden, an d by personal telephone call to the middle-class 
homes fo r the appointment. Some of the nursery school mothers 
chose to meet the investigator at the Child Development Laboratory 
for the interview. The interview was conducted personnally by the 
writer and was tape recorded for ease in transcribing the data. 
The data from the interviews were then compiled into categories 
of behavior and arranged on charts fo r ease of comparison of 
similarities and differences. 
The data showed some substantial differences in the area of 
activities outside the hom~ particularly in trips outside the state, 
par ticipant sports, and shopping for groceries . In activities in 
the home the middle-class child had the advantage because he was 
permitted to participate in activities which were more development al 
to the child, while the lower-class ch ild's activities were more 
work for work's sake. In the area of reading the middle-class child 
was read to more often and with greater regularity. He also had 
more books available in his home for him to handle and to hear. 
There were very few differences in the area of toys and thei r value 
as an educational device. Some of the mi ddle-class mothers did 
recognize the value of imaginative toys, but very little difference 
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was no t e d in othe r areas. In the area of dramatic play the middle-
c las s had more mothe r s who permitte d dramatic play and who talked 
t o the children while thi s type of activity was taking place, but 
the difference was not as st r i king as in other previously mentioned 
areas of the study. 
The data suggest the following tentative conclusions which, 
because of the exploratory nature of the study, are stated as 
hypotheses to be tested: 
1. Knowing the social class position of a family does not 
necessarily indicate the nature of the child-rearing practices 
which will be found to prevail in that home. 
2. Variations exist within each social class group, but, 
the middle cla s s home does provide important advantages in learning 
opportunities which are not available to children in lower-class 
homes. Within the lower-class homes, however, parent education 
program~ such as are provided in Head Start, do operate to reduce 
the deficits encountered by the lower-class child. Increased 
efforts in parent education may f urther reduce th i s deficiency. 
Ausubel, Da v i d P . 1965, 
learning patterns. 
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Experiences outside of the home 
Goal: 
Experiences outside of the 
home such as walks, visits to 
the park or zoo, shopping for 
groceries and clothing widen 
the child's knowledge of the 
world and help him to obtain 
new concepts. His being able 
to observe a wide variety of 
new things, and being able 
to ask and receive information 
about them, contributes to 
Quest ions: 
1. What type of activities do you 
do as a family outside of the 
home ? 
2 . How often do you do this ? Daily, 
weekly, or monthly? 
3. What do you do with the child? 
4. What does the child do? 
his abi lity to make comparisons,S. 
to categor ize, and to under-
stand. The goal of this area 
Where has the child been outside 
of his neighborhood? 
is to i nvestigate the different 6. 
types of activities in which 
For what purpose do you do these 
things for the child? What value 
do you feel this has for the child? the children participate, why 
and how regularly they have 
these experiences, and if the 7 . Do you converse with the child 
mother recognizes the learning 
possibilities available in 
these experiences. 
In summary the goal will be 
to determine the kinds of 
experiences which are provided 
for the child outside his home, 
or what, why, when, with whom, 
and how . 
Goal: 
Reading to a child widens 
his knowledge of the world, 
and his vocabulary, as well 
as g i v ing him enjoyment and 
while doing these activities? Can 
you give me an example of your con-
versation? (Restric tions, admoni-
tions, concept formation, questions.) 
Questions: 
1. Do you read to the child? Why '? 
2 . Do the siblings in the family read 
to the child? 
contact with the reader. It 
also develops in the child an 
interest in reading, thus 
preparing him for l earning to 
read in school. Studies have 
s hown that it helps a boy want 
to learn to read if he sees 
and hears a male read from 





material . The goal of this 7. 
area of questioning i s to 
investigate the differences 
in time spent reading to the 
child, the purpose of the 
activity, who reads to the 
child, and the type of reading 8 . 
material available for reading 
to the child in the home . Or, 
in terms of reading, to deter -
mine who reads to the chi l d, 
\'lhen, what, why, and how often . 
Shared experiences 
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Does the father read to the child? 
Does the chi ld see the father read? 
What do you (or they) read when 
reading tC' the child? 
How often is the child read to ? 
Do you talk to the child about 
what is read to him? Can you give 
me an example of your conversation? 
(Restrictions, concept formation, 
admonitions, questions.) 
Are books available in the home 
for the child t o hand le and look 
at ? LLibrary or personal (picture--
quality) books~ 
Goal: Questions: 
Many expe riences in the home 1. 
provide the child with 
opport unities to become 
introduced to new concepts, 
s uch as cooking and cleaning. 
The child can develop co ncepts 
of taste, touch, smell, number, 2 . 
s ize, and placement through the 
use of materials found commonly 
in the home . The child's being 
able to use materials and to 3. 
question and receive feedback 
from an adu l t provides a favor -
able situa tion for learning. 4. 
The goal of this area will be 
to find if mothers recognize 
the possibilities inherrent 5 . 
in shared experiences, and to 
determine the differences, if 
any, in conversation patterns 
between mothers of different 
social class, with their 
children, as they share exper-
iences, and perhaps the use of 
materials, in various activities 
together . 
What does your child do in the 
home with you? Do the s iblings 
in the family do things in the 
home with the child? What do 
you do? What does the child do? 
Why do you have the child do this 
with you? What value does this 
have for the child? 
What materials do you use while 
doing these activities? 
How often do you do these activ-
ities? 
Do you talk to the child while 
doing these activities? Can you 
give me an example of your conver-
sation? (Admonitions, praise, 
concept development, restrictions, 
questions . ) 
In summary, the purpose will be 
to determine the frequency and 
puspose of the s hared act ivitie s , 
and in terms of what , when, how 
a nd why. 
Toys and play 
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Goal : Quest ions: 
Many toys offer a wide variet y 1. 
of learning experiences for the 
child. He may learn through 
touching, seeing, tasting, and 2. 
by manipulating the toys in 
What are you r child ' s favorite 
toys? Why? 
What toys do you prefer? Why? 
various ways. A mother can 3. Do you let the child play alone 
with the toys? teach a child a great many 
concepts by involving herself 
in playing and conversing 4. Do you play with the child while 
using toys? Which toys ? Why ? 
How often? 
with the child . The goal of 
this area will be to dete r-
mine the different types of 
toys the parent and child 5. For what purpose do you do this? 
What value do you feel this has 
for the child? 
value, and why they value 
these; and to learn what form 
of conversation the parent 
enters into with the child, 6. Do you talk to the child while 
playing with these toys? Can 
you give me an example of your 
conversation? (Praise, admoni-
t ions, concept development, 
restrictions, questions:) 
restrictive or developmental. 
Imaginative and dramatic play 
Goal: 
Dramatic play allows children 
a way to clarify their roles 
in an adult world, relieve 
frus trations, and act out 
thei r feelings. Imaginary 
companions offer a child 
companionship and provide a 
means by which to express 
his feelings and emotions. 
The goal of this area will 
be to find the differences 
in attitudes of the mothers 
Questions : 
I. How do you feel about playing 
house and dress -up? 
2. Do you provide materia l s for 
imaginative play? 
3. Do you feel adults should take 
part in dramatic or imaginative 
play? Why ? 
4. What do you do? What does the 
child do? 
toward allowing and providing 5. 
for dramatic play, and to find 
if they enter into play with 
the children to converse with 
them, and the type of conver-




Do you talk to the child while 
he is playing? Can you give me 
an example of your conversation? 
(Admonitions, questions, restric-
tions, concept formation.) 
What would you do if your child 
talked to an immaginary friend 
while he played? 
What benefit does a child get from going places, experiencing 
imaginative and dramatic play, being read to, sharing activities in 
the home, being played with, and using manipulative toys ? 
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Appendix ~ 
Head Start Interviews 
Respondent 1 
What d o you do outside of your home as a family? 
We go on picnics sometimes in the summer . You know. 
Is there other things you do as a family? What about your shopping 
for grocer ies and clothing? 
We shop for clothing together, but my husband does the grocery shopping. 
Where do yo u usually go ? 
Ogden Canyon and Brigham, I believe that's the name. 
What do yo u do with your child when you go on a picnic? 
0~ they play in the wate~ and look at birds and bird nests, 
Do you do it with them? 
No, 
Do you talk to them about what they are doing? 
Yes. Well, you know, see the re ' s a bird and what kind of bird is 
i t. Maybe we'll watch and see if the bird has a nest and we ' ll 
watch other things that crawl on the gro und, 
Where has ----------- been outside of his neighborhood ? 
Well, to Lagoon, and we went on a trip to Arkansas . To the natural 
hot springs in Brigham, That ' s about the only place I can think of, 
Do you feel there is a value fo r them to go places? 
Sure . Experience is better than teaching. 
Do you read to your child? 
Some, just about every day . They bring the comics and I r ead them, 
and I'll read two or three times from story books. 
Can you tell me why you read to them? 
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Wel l , mainl y becau se the y ( He ad St a r t perso nne l) ask me. When the 
childr e n s t a r t school, the t e a che r s a ys they should b e read to over 
and over . We all wo ndered why. 
You say yo u r e a d every day . Ha ve t hey emphasized that in school? 
Yes, t he lady f rom the sc hool s aid s he wanted us to keep reading the 
s ame thing ove r. So I read the f unn ies three or four times and they'll 
wal k off. They ' l l come ba ck and want this r e ad to them . 
Do the other children do ac t ivit ies in your home with--------
Oh, y e s, the y l o ve to teac h him how to fight. have a 11 boys. 
Then they play b all with him. They teach him how to run and things 
like that. 
Do you t h ink the re i s any va l ue for t he child to do things like this? 
Yes , s ure, well they l e arn how t o do things, one way I can figure. 
Can yo u g ive me an example o f how you would talk to him when he's 
doin g things with you ? 
I' ll t e ll h i m, "If you don't h e l p you won't get to go outside and 
p la y," or s ome thing like that. They coo k at school , and at home we 
j us t do n't cope with children ' s cooking. Of course, he thinks he 
c an really coo~ not just set t he tab le. His daddy is a cook and 
so he thinks he i s a man and he c an cook. 
What kind of toys do you pref er ? 
We ll , I t hink the bicy c le i s t he be st exercise for him. You know 
toys f o r the little relea se a nd e xe r c ising. 
Can you g ive me an example of yo ur conversation when he's playing with 
his t o ys? 
Well, t he man's here to pick up some lumber to build a house or some-
t hing l i ke that. 
Re spons e to Summary Question: We ll, they l earn how to get along with 
o ther people . That's about all I can see. 
Re s ponde nt 2 
What type of activities do you do outside of your home with your boy? 
Outs i de ? Mostl y church, like to Sunday school , sacrament meeting, 
primary, relief society, the roadshows. Maybe to a movie like to 
"Jungle Book. tt 
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Do you do these things regularly? 
Well on the church activities it i s, as they come around. To the 
mo vie s maybe twice or three times a year. If it happens to be that 
ma ny come around. 
Where do you do your shopping? Do you do it at a supermarket or is 
it a t a neighborhood store? 
Well, quite a bit down here on the corner, but I do like to go to a 
s upermarket. But it's too far to walk. 
When you buy his clothing do you take him with you? 
Oh, yes, always. 
Do you read to h im? 
I read to him a lot. 
Why do you read to him? 
He learns more things and more words , more things about animals. 
Do you use the library? 
I don ' t use the library. You have to be a resident or something. 
There's things involved in gett ing a card or e lse I think I would. 
I have in other places. Not in Salt Lake or here. Illinois we used 
to go to the library. They had aquariums he used to like to look 
at , and a pond with all these beautiful ducks. We used to go and 
watch them. 
Does he help cook? 
Not too much. He likes to stir mush. 
Does he ever play with pans and things in the kitchen? 
Not any more much. He loves to make hats out of bowls. 
Is there any special reason why you have help you ? 
Well, it help s me and it helps h i m to learn to do things . He can't 
learn how to do things if he doesn't do anything. 
What k ind of materials would he use when he helps you? 
Take, he likes to help me with the snow . The shovel. 
What type of toys do you prefer? 
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I like things that will help him physically. I like things where 
he can build things or construct things, where he can have his own 
ideas instead of havin g them on paper. 
How do you feel about playing house and dress - up? 
He does dress-up . i ~e 'll fix up li lc he ' s an Indian . l i e especial l y 
li kes to be an Indian. 
Do you provide things for him to dress up in '? 
I helped make him a head-band of paper. It wi 11 last for months 
for him . 
Do you talk to him while he's playing li~e this l 
Wel.l, if he gets rough 1 tell him maybe he might brea l. things. 
tell h im he's too high, 
Response to Summary Question: \Vell, I thin11 their range of under -
standing conversation of other people. I f they know something the11 
t hey're more interested. They talk bett e r . Eve n Mrs. 's (teacher 
in Head Start) granddaughter is a good pal because they have a good 
vocabulary. They both can express themselves and understand each 
other well. Some of the other kids are stil l learning how to talk 
English. Maybe their mothers don't have time to talk to them. Some 
mothers want to get tl1eir kids out and away all the time. They'd just 
rathe r have them out fr on1 under their feet and I don' t like him out. 
In fact, I don 't let hi1;t out very much. I' m always glad when it's 
time for them t o come in. 
Respondent 3 
Can you name some of the th i ngs yo u do as a fam ily out side your home ? 
We don't go ou t much. Sunday rides once in a while. The kids go 
f ishing with their father. A l ot of times we go camping. 
Do yo u play with them·? 
Oh, yes . We put all our attentio n on them. 
Can yo u tell me a l ittle about what you do while yo u 're there? 
\\fell, we play ba ll. I don't know what all kind of games the kids got. 
They p l ay with one another. I don't know. They j u st enjoy t hem . 
We take them up to the zoo in Salt Lake. We take them a nd they enjoy 
them animals and we take them out in the country to cee animals, so's 
they 'll know a pig--adifference between a cow and a pig . So they won ' t 
think they're all alike. And a chicken, you know, so they know what 
it is, and a lot of times we ask them if they know what it is. The y 
pretty well know what everything is, you know. 
71 
Do yo u let her help you coo k? 
I have no choice. She's right there. When I make cookies she help s 
cut ' em and when I make cupcakes she decorates them for me. 
and right now are embro idering . I have to give them a pi llow 
case-ana-some hoops. They sta rt workin' on that and they'll continue 
to l ear n. My oldest boy wanted to crochet. I don't believe there's 
anything in the household they can't do . Cause they can cook, wash, 
iron. I had s urgery two mon t hs ago . They took care of the place. 
They scrub, wax, wash windows. There is just nothin' they can 't take 
ca re of. 
Do you read t o yo ur children? Why ? 
Yes . We read a lot of our Bib le books . Church books. We have little 
s tories about the Bible, cause that' s very important that they know 
alot of that for their Sunday cl asses and that . And then I read 
them a lot of stories like Jack in the Beanstalk . They have, I thin~ 
it ' s fine books and it's got different stories I didn't even know 
when I was a kid. I don't even recognize them when I re ad ' em . 
read 'em not too often. Maybe once or twice a week. Because the 
two boys take accordian lessons and in the evening i s when their 
practices is, and then after that they have to go to bed. Before that 
you ' re lucky if you can even sit ' em down. 
Do you have personal books? Do you use the library? 
Ju s t a few we bought . I went in and got me a library card and it' s 
good for all of them. It's good for them to read. Anymore I try 
to get them to read to me as muc h a s possible. If they have trouble 
I try to help, but once in a while I'll read them stories. 
\'/hat activities do you do here in your home? 
She picks up in her bedroom and toys in the front room. She helps 
me vacuum the front room. She plays alot . She is always on the go . 
She sits down to watch ·~ark Shadows•• with me. 
When you're clea ning do you work right along with her? 
Yes, you have to . Well, you don•t have to, but it is best that you 
do, and when s he ' s va c uumin ' in the fron t room and I'm helpin' her, 
latta times I don't. Lotta times I'm workin' in the kit chen do in' 
dishe s , she ' l l go in and c l ean the bathroom and then she 'll cal l me 
to come and see the beautiful job she' s done . 
How do you talk to her when she 's done something li ke this ? 
Oh, r •m proud of her. I' m just as proud. You dut1no how proud am. 
I tel l her . She has stars in her eyes. They're just twinkling. 
Why do you have----- do these things for you ? 
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Well, if I don't, in my feelin ' maybe I'm old-fashioned, but if she 
doesn 't learn how right now and I wait until she's fifteen or sixteen, 
where am I gonna beg in? I can not begin after she's grown. 
What value do you fee l it has for her? 
I think it's a wonderful thing . I was brought up that way and I 
never been to anybody's home and had them ask me to do something that 
I couldn 't. I've neve r been embarrassed by havin' someone ask me to 
do someth ing I'm not willin' to do. And I figure I want to teach 
them what I know, what I was taught. Of course, every day you learn 
something that I learned to quilt, crochet, embroider, and cook, 
s ew. I do most of their clot he s. And I want her to do the same. 
Does she do activ ities around your home quite regularly? 
Oh, yes, she has to. There's a lot of work. Everybody's got their 
chores. 
Respon se to Summary Question : Oh! I believe I feel sorry for the 
chi ld that doesn't. If you want my truthfu l opinion on it. I wish 
there was a way we could go around and pick all these children that 
cannot go and never been able to go, or never even seen a parade. 
There is some kids that I have met I have had work to do with ' em, 
and I don't work for the publ ic or anything of the such, but these 
kids do n't know the difference between a turkey and a chicken. Put 
'em both in front of ' em and point them out. 
I'll say my litt le kids don ' t know much about ' em . But Tammy knows, 
if, she doesn't tell you this it's because she don't wanta. But I 
have seen a lotta kids that don ' t know whether they're eatin ' pork 
or beef . And I believe that i s very educational for 'em. I wish 
I had been taught that way. I had the opportunity when I was a 
child . Course I was brought up on a farm and I knew animals. 
How else are you going to be a family if you don 't read to your 
children and have your children read to yout How else can you express 
your love? You can't hold them in yo ur arms and tell them that you're 
loving 'em. You gotta work with 'em and through your work you let 
them know you love them and them you. You also know what they're 
learning and what they know, and you learn about your child . Some-
times your child can be a stranger to you. And if you don't get 
close to 'em, you're never gonna make it. 
If you ain ' t got time for your child, yo u ain't got no business 
bein' a parent. That's my opinion. I bel ieve it is so important 
for parents to be with their ch ildren. After all we brought 'em 
up. That's why I don't work because I don't want my kids to be alone. 
I know a lot of 'em have to, and I know I should sometimes too, but 
I fee l my children ne eds me a lot more. One day when they grow up 
fine, I'll go to work, but right now nobody could teach my kid what 
I could . 
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Respondent 4 
What activitie s do you do with you r family outside of your home ? 
Well, t o tell the truth nothing except just take them out to the park. 
What about s hopping, do the ch ildren go shopping? 
Oh, yes. The chi l dren love to go shopping. 
Do you go to the sup e rmarket? 
We go to the supermarket, gene rally on Fridays. 
How do you buy the i r clothing? Do you let them pick out their 
clothing? 
Not always. 
try them on. 
Once in a while, but like their shoes. We take them to 
But most of the time we just buy their things on sale. 
What about eating out? 
We've only eaten out at a drive-in. The little o nes they're really 
rowdy o ne s . Seems like spend more time with them. 
When you do these things like going out to the park and places, what 
do you do? 
Well , I have con s tan t watch ove r them. I let them play, but I keep 
them in my eye sight all the time. Most of the time when we go we 
plan a lunch. We take lunch with us and plan on spending a few 
hours with the family, and I make sure there is one of them to watch 
the younger ones. They take them on rides. You know stuff like that. 
They run. They just run like they've been penned up and a hollerin' . 
Where has ------ been outside of the neighborhood here? 
They ' ve been to Salt La ke seve ral times . We've taken them to Lorin 
Farr Park. We don't go out fo r sports or anything like that. 
Do yo u feel these things have a value? 
Oh, yes. do really, well, f or one thing they see the pictures of 
these different animals in books, you know, there you can actual l y 
see them for real. It's good to see how excited they get ove r it, 
then they ask questions. 
What about the trip ? 
They love to go when we go out in the car. They like to loo k and they 
count the horses, and the cows, and things they see along the road. 
You know, like the barns . Things they pick up. I'll never forget 
the last trip we went t o Price. It was just like a picture all the 
way down. Even the little ones noticed how pretty it was. They 
look forward to it now. They are always looking for something along 
the side of the road. 
Do you talk to the children about the things you've seen? 
Yes, they ask so many questions you can't help it. You know, they'll 
as k what it is and there is so many whats and whys. 
Do you read to the children? 
I'll bet I never take them uptown where they have just story books 
unless I ha ve to buy them one or two. Sometimes I belie ve they can 
read the way they can show you pictures and they can tell you the 
names of the children. They can say what it is. They see things 
on the television a lot. 
How often are the chi ldre n read to? 
Not often enough. 
Do you ever use the library? 
No, I don ' t. We use the books my daughter brings from school . We 
don ' t check too many out because we misplace them for the little ones. 
Do they help you with the cooking or cleaning? 
They love to wash woodwork . When I get around to wash woodwork. 
It seems to me they are always dripping water all over the floor. 
How about cooking? 
Well, lots of time when I make pie or I make bread they love to make 
cinnamon rolls. I give them a piece of dough and then I get cinnamon 
and sugar out and that's all . 
What va lue do you feel this has for the children? 
Wel l, I think if I were to work with them more it would be more 
helpful to them, but to tell the tru th, it seems like I don't have 
much time to spend with the kids. Most of the time I'm in a hurry 
and I don't spend time with them. Yo u know, I'm always running. 
I' ve been going to school and I say I wish we had two more days 
on the weekend, and then a couple more hours at night. I've been 
going to school on vocational retraining. Typing, filing . 
Wha t k ind of toys do you prefer? 
I ' ll tell you the one I enjoyed the most that they had. It's this 
talking toy with sounds. Not on l y them, but the whole family did. 
You pull a string and it would say things like choo- choo goes like 
this and then it would make the sound. You can move it to different 
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pictures and then it makes the sound. They really got the biggest 
kick o ut of it, and we did too. We would take it and sit on the 
f loor and play with it. I think it was educational for them because 
now if they hear that sound they know what it is. 
Do you feel there is a value for you to play with them?' 
I think it does. I don't know, I kind of feel you grow more closer 
together if you spend s ome time with them. 
How do you feel about playing house and dress-up? 
That ' s another thing they do. They love to dress up in high heels 
and long dresses. I'll knock on their door and they'll let me in 
and I'll say, "How are you today, Mr s . Jones, will you have a cup 
of tea with me today." They just love that and theit ··sistet's ' 
make-up. We have a time keeping them out of their sister's make-
up. They got it all over my table cloth. I had a hard time getting 
it out. 
Response to Summa r y Question: Well, activities outside the home 
help the child learn to give and take. It helps them to mingle 
with peop le more and to be better citizens . It helps their attitude, 
with people so they aren ' t selfish. I'm an only child and I have 
a large family and I don ' t think they have the problem I had when 
they get out. 
Respondent 5 
What activities do you do with your family outside of your home ? 
At night we have our meals together. We watcl1 television and they 
do the d ishe s . That's about all we do. On the weekend I'm kind of 
busy on Saturday and they help. We spend all day on Sunday School 
and church. We t ake time out for a ride or to ge t something to eat. 
Do you feel there is a value for children to do things like this? 
Yah. It relaxes them and they can learn different kinds of animals. 
If kids don't get out they don ' t know how to act out in public. 
just don ' t have time to . 
Do you read to her? 
No, I don ' t. 
Does your mother read to her? 
My sister does. 
Do the older children read to her? 
No. 
Do yo u use the library? 
My s i ste r does that. They've all got a card. 
What kind of toys do you prefer? 
Usually I ask them what they want and then if it's okay I get it, 
like a doll or teddy bear. 
Do you feel adults should take part in dramatic play? 
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No, I don ' t. I feel you shou ld be interesting on your level. You 
should just enjoy them be ing around you. 
Respon s e to Summary Question: I think it helps them to grow up and 
to get along with other people, and to enjoy theirselves . . It's 
good for kids to get out with other people so they know how to act. 
They learn how to use the ir manners when they get b i g. 
Respo ndent 6 
What about shopping? How do you usually do that? Do you let the 
chi ldren choose their own c l othing? 
We used to, but lately most of their clothing we give to them for 
Christmas. 
What abo ut grocery s hoppi ng? Do you take them with you? 
No. They stay home. They'd rather stay home and see what I bring 
home. They ' re just t oo radical in stores. Chasing. 
Can you tell me a little more about how you feel about school ? 
Since has we nt to school he has really got along a lot 
bet ter w~th h~s brother s and s isters . He shares more. He has 
learned his manners a lot better . I n fac t, he has even taught me 
how to say thank you and ple ase . 
What s t o ries do you read? 
They look at the Humpty Dumpt y book. I us e d to read them stories 
ou t of that, but they have a whole bunch of Humpty Dumpty books 
they look at and can ask questions about them . 
How often do you read t o them? 
Every two or thcee days. They don't get it too often. 
Can you tell me some of the activities you do in your home with your 
boy? 
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He sets the table when he feels like it, Last night he done the 
dishes. He more or less just wants to help. He likes to clean and 
do the things I do, Yard work--he likes to rake. His dad has him 
help rake, 
Do you feel this has a value for the children? 
It teaches him which side to put the spoon on, and it teaches which 
is right and which is left. 
What materials would he use when he is doing things around the house? 
Well, he carries my laundry downstairs. I have a wringer washer and 
they like to hold the hose to put the water in. They like to put 
soap in, and pull the clothes out of the wringer, They pick up the 
toys in their own room. We just fixed a room up downstairs, so he 
really thinks that's nice, He makes sure his pajamas are hung up. 
He dusts the furniture once in a while. 
What toys do you prefer for him? 
Oh, he's got some building blocks. I believe I like those the best. 
Because he can build things and it tests his mind more than if he 
rides his horse. 
Do yo u fee l it has any value for you to play with him? 
Oh, I think so. It shows him that we care. It shows him we're still 
close to him. Just cause he's grown up its not over. I think he 
knows that we still care. 
How do you feel about him playing dress-up? 
He doesn 't do that, He played Batman. made him a batman thing 
out of an old bed sheet, He really liked that. 
Response to Summary Question: · Well, I think it helps him to be a 
better person from the more knowledge that he knows. The more 
places he goes, the more he sees. He understands things more if 
he doesn't have to learn them all at once when he does go out. 
If you take them here and there I just think it helps him to build 
his mind and get him better knowledge about what ' s outside. 
Respondent 7 
Where has been outside of your neighborhood here? 
VIe go tv Brigham and stay with her aunt once in a while. 
Can you give me an example of how you would talk to her when you're 
doing things : like this? 
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Well, when we walk through the park we talk about the different types 
of trees. She picks up rocks and brings home and she'll bring home 
leaves off the different types of trees and once in a while we buy 
her a candy bar after we run to the store. We explain such as how 
t rees grow and we go through quite a lot of this. Now I've got one 
daughter who is curious about things . You ask something and get the 
encyclopedia out . One time she would want to know how the blood 
worked, so the encyclopedia have started to being handier. I kind 
of thought they were a waste at the time, but now they're starting 
to use them. The kids get them out. 
Do you take shopping for groc·e-ries and c lothing? 
Yes , I let her try to pick out what she wants. 
Do you do your shopping at a supermarket ? 
Well, we used to shop out at the base all the time. Now we usually 
go up to Albertson's. We don't go to any of the neighborhood stores . 
Once in a while we walk over and get some candy. 
Do you use the library ? 
A library card is the best you can have . That's why I try to get 
them books and records. When we lived over in town the library wasn't 
too far and we'd walk over and get books. 
Do you talk about what you have read? 
Yes, we go back through the story and we stop on different pages, 
and talk about what the story is really about so they'll understand 
it. 
Can you name some of the materials she would use when she's helping 
you? 
Well, she li ked the elect ric mixer. I let her hold that when I'm 
whipping the bat te r, and she dusts for me or tries to vacuum. When 
I'm cooking she'll get a chair and watch me, but if I'm baking a 
cake she 'll want to help and hold the mixer. If I' m cutting stew 
she 'll wash the vegetables for me . 
Do you talk to her while you're doing things like this? Can you g i ve 
me an example of your conversation? 
I do n't really know how to answer that. We just talk. She ' s always 
talking. 
no you talk about what you're doing? 
Yes, try to tell her how we do it and why we do it. 
What kind of toys do you prefer? 
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Well, educational toy s mostly. I mostly always buy more educational 
toys; something that has to do with educational toys. She has a train 
se t that she just loves to put together. I kind of thought even 
though she was a girl she might li ke it and she does. She is always 
play ing wit h it. They put the tracks together, build the bridges 
up on it and she enjoys that toy. 
Can yo u te ll me why you prefer it ? 
Well, it helps t hem in their co- ordination and they accomplish some-
thing after they do it . It's just that I like educational toys alot 
better . When they wer e younger I used to get these wooden educational 
toys that yo u put diffe r ent sizes of blocks in . 
When you play with her do yo u use any particular type of toy? 
I f s he wants me to color with her I'll sit down and color with her. 
Could you give me an example of convers ~tion ? 
If it is when we are co loring she'll tell me how dogs should be 
certain colors, the tree s should be certain co lors and just a general 
conversa tion, actually. 
How do you feel about playing hous e and dress-up? 
We ll , I have always given them old clothes to play with and you can 
see alot of yourself . I f you want to know what kind of mother yo u 
are j ust listen to them. When the kids are playing school they play 
schoo l alot and my one daughter, I guess she had a teacher that beat 
on her desk with a ruler all the time and she would sit and would 
pound on her table with a ruler . 
Do yo u provide things for imaginative play ? 
Yes, I alway s give them all the old dresses that I have if I don't 
throw them away. Then they have high heels . They get their dolls 
out and they us ually use as the baby. 
Respondent 8 
What do you do outside of your home with your family ? 
Oh, we ll, not as many things as I'd like to. I'd like to take them 
out more t o places where you would have a lot of fun. I don't usually 
take them very many places. 
Ca'l yo u name some of the pleces you go here ir: town? t!otl do you do 
your shopping? 
Yah. I take 'em when I'm just going to pick up a few things. Like 
when I go to Grand Central I used to take 'em there. 
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Where have t he y been outside of their neighborhood here? 
The only place they've r eal ly been would be to Lagoon and the Lorin 
Farr Park. I like to ta ke them down there because it's c lose. That's 
about all. 
Do you f eel there's a value for them to do things like this? 
Yes , do, I feel they get a lot out of it, That's why I want to 
take them to the zoo. 
When you go somewhere like shopping do you talk to -------------
Yah. I don't know. When we go somewhere all he's interested in is 
toys or something . He usually picks the most expensive and I ' ll tell 
him, "No, you can ' t ha ve it. It costs too much, maybe next time I'll 
have a lot of money . " Something like that. 
Can you tell me how you talk when doing activities in the home? 
Well, I mostly explain how I want them to help me, We shake the 
sheets, spread the top sheet on. That's all we talk about when we 
make the bed , 
What type of toys do you prefer? 
Mostly cars. 
Can you tell me why? 
I don ' t want 'em to get attached to guns, B- B guns or st uff like 
that. I don ' t think I'd ever buy 'em B- B guns. I ' d be afraid they'd 
hit somebody in the eye or something . 
Do you tal k to him when he's playing with his toys? 
Yes, Well, most of the time it's not about what he is playing with. 
He gets carried away sometimes and gets a little too loud . I'll 
tell him not so much noise. 
How do you feel about dress- up and playing house? 
The only things they li : e t o do is take my towels and wrap them 
around their shoulders a nd play Ba t man . That ' s popular down here, 
Do you feel an adult should take part in this t ype of play? 
No , don 't think so. Wel l, I don't think an adult should run 
around with a towel, Batman is fictional anyway and I don't think 
we should encourage this. 
Response to Summary Question: Well, I think they get to know a l ot 
about life when they go see things, get books read to them, and 
helps them a lot just f inding out things, 
Respondent 9 
What kind of activitie s do you do outs ide of you r home with your 
family? 
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Well, not too much really. We don't do a lot. We don't do too much 
extra special except that we do go to see friends and it isn't just 
the children off to themselves. We 're all together . We usually 
play games with the children. My husband really doe sn 't do too much 
with the children. He has to really be in the mood for a child be-
fore he'll really get in with them. So we really don't do much 
family -wi se. It's generally him with the boys and me with the girls, 
o r me with all of them, but all together we don't do too much. 
Where has been outs ide the valley? 
We really haven't been on any family trips. My husband and I have 
talked about this this s ummer. We want to take a family trip. We 
haven't been able to afford it before. She went up to Idaho with 
me about a month and a half ago, but that wasn't a special trip. 
I took my hu sband 's mother up there for a funeral. We haven't 
really been able to afford to take a vacation together. 
What about to Salt Lake? Has she been there? 
Oh, yes, she ' s been to the zoo and that park near the zoo. We've 
gone over to that. We're going to go to the tabernacle and a few 
things like that. 
Do you read to her? 
Oh, yes, I mean we don't have a regular bedtime story, but when the 
children bring books home from school we read them together. I've 
got one book of ch ildren ' s stor ies, and sometimes we get in the mood 
and read for two or three hours . But it' s not every day. 
Why do you read to them? 
Oh, I don't know. It's good for them and I kind of enjoy it, too. 
Does your husband read to the children? 
No. 
Do the children see him read? 
What type of books do you read to the childrer.? 
Oh, children's stories . 
How often do you read to them? 
Wel l , like I s ay when I'm in the mood, two or three times a week, 
but then they 'll be two or three weeks go by that I haven't read. 
Does------ help you in the home? 
82 
She ' s a great one for helping me when she ' s in the mood and s he's 
helped me with dishes, and helps her s ister to get her bedroom 
cleaned up. We cook some times and when their daddy's at work we 
take turn s cooking. One time the older boy will cook the soup and 
of course, I ' ll help her, but we take turn s with that. 
What value do you think it has for her? 
She enjoys it and it's good fo r them to learn to cook and clean house. 
She ' s awful young, but she's wil ling to do it and I think it's good 
fo r her . 
Can you give me an example of how you would talk to her when you're 
doing these activities i n the home. 
I don 't know. I kind of talk to her like she's an adult. Sometimes 
I get mad and yell at her and I know I shouldn't, but I re ally can't 
answer that. 
Do yo u talk to them when they are play ing? 
I talk a li t tle . Oh, dresses up and she's mother and 
she ' l l bring her baby and ask me to take care of it. I'll tell her 
I ' l l take care of i t, but s he has to be good and come back real soon 
to get her, and things like that . 
What would you do if your child talked to an imaginary playmate ? 
If it doesn ' t go too far, I'll go along with it. If she played just 
with an imaginary friend and no one else I ' d do something about it. 
I' d find out what I could do about it. 
Respo nse to the Summary Question: All the se things are important to 
them in their educat i on, real l y. They get so much fr om all of them. 
Respondent 10 
What activ i ties do yo u do out side of your home ? Do you go places and 
take her? 
We haven't been . That really worries me a who le lot because she 
real l y needs to be taken p laces, and we, my husband and I , grew up 
with the same idea ~ We grew up in the country, and we observed. 
We loved animals . We love plants. Guess you can tell with all the 
t rees in here. And I would like to get her interested in things 
like this. We have dec i ded later on in the summer we'll take her 
out t o somebody ' s farm . And le t her see the animals and go fishing 
and let her see f ish and do things like that . 
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Where has she been outside of her neighborhood and down to school? 
Have you been on a trip or shopping? 
Well, no we haven ' t. I've bee n trying to get to Salt Lake to the zoo 
for a long time and we haven't gone there. I would like to take her 
to Sa lt Lake and let her see some of the things we hear so much about 
like the Temple and things like that. We just came back last Monday, 
we just came back from visitin ' with her mother. We went last September 
too . We got to f l y that time. It took us so long we decided to fly. 
She never been on a train before so we went on a train. We took her 
to see the "Jungle Book" and ''Good Time Charlie, the Cougar . " I 
do n't be lieve she realized enough to enjoy it like I did, but she 
enjoyed it . I really d i d enjoy that show. I don't know whether 
she ' d remember it or not, bu t we went to Tijuana. She got into 
ano ther country and that was Mexico and she go t to see the o ranges 
growing on the t rees . 
Do you feel there ' s a value in her doing this? 
Oh, I think that ' s her life . 
Can yo u give me an example of how you talk to her? 
Wel l now the animals is what she likes. Everytime she sees a cow 
or a horse, she sees the boys are riding it. Things like that. Oh, 
and we saw the people lin ing up the herds to feed them and getting 
ready to milk them and I told her about the cow 's udder being : so big 
and that' s where the milk came from . 
Respondent 11 
What type of ac t ivit i es do you do as a fami l y outside your home ? 
We take t he m to the par k. We try to play with them as much as we 
can . My husband isn't physically able to do much. 
When you go on excursions like this with the children what do yo u do? 
We mor e or l ess watch. is real alert. If he sees some-
thing he wants to know what it's for. 
Where has 
----
been outs ide of his neighborhood here? 
To Salt Lake . 
Do you read to him? 
Yes. 
Can you te 11 me why '! 
Usually he asks me if I'll read him a story. 
Does your husband read to the children? 
Yes . 
What do you read when you're re ading to the children? 
Oh, the Humpty Dumpty magazine . It has some rea l cute stories in 
it . Bible stor ie s . They go to Sunday School and everything. 
How often do you read to the children? 
Every afternoon if I'm not too busy. 
Do yo u talk to them about what you have read? 
Yes, if ther e is pictures we talk about them. If he doesn't know 
what they are, I try to help h im. 
What activ ities does do here in your home with you? 
We 've helped him fly a kite. He sweeps the floor. 
Respondent 12 
What type of things do you do together as a family? 
Oh, us uall y like the s ummer we go to Lagoon or go to the park and 
Sunda ys we go to church. 
What do you do with your little boy? 
I take him to see or take him to the store and especially 
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we ride in the car-or-e5pecially when I am off in the morning we go 
on a bus . We just ride downtown on the bus because he had never been 
o n one and then we take him to the dentist and the doctor. 
Where has ------ been outside of the neighborhood? 
We mostly visit to Salt Lake, and we took a long ride one Sunday we 
went out to Evanston~ Wyom ing and we sometimes ride down to Brigham. 
Can you give me an example of how you would talk to him? 
On the bus we talk about where we put the money in the box and the 
bus driver and just different things. 
Do you read to -------
Oh, I haven't been reading to him lately . The big kids they usually 
do . His older sister reads to them everyday. 
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Does ______ 's fathe r re ad to him? 
Every now and then. 
Does his father read himself, magazines and things? 
Oh, yes , We keep quite a fe w, 
What kind of books do you read to --------- when you read? 
Oh, we usually read the funni es and the school books, the children 
bring hom e all the different ones about Jane, the particular school 
books that they have, 
How often do yo u usually re ad to him? 
Not too often, When I have a book and the other girl reads poetry 
to him. 
Do you talk to him about what yo u read to him? 
No, we have never had any discuss ions. We just read it to them and 
the children are getting records to listen to and we play the records 
and then they listen to them, We just talk, 
Doe s ---------- have books of his own? Do you use the library? 
Every day we get library books, The children read the books with them. 
The other children go to the library and we have quite a lot of books 
at the s chool , Now las t year they gave us a lot of the discarded books. 
Wha t things do you do in the home with------
We play records and tal k to him and read and watch TV togethe r , 
Do you eve r have him help you cook and clean and things like that? 
Oh, he plays in different things or he helps the girls when they cook 
and he shake s the rug s . 
Do you feel that doing this kind of thing has a value for him? 
He has l earned a lot, I noticed with as our younger boy 
that he has grown up faster than the others because he watches 
everything that has been done and picks it up much faster. 
What kind of toys do you prefer? 
I usual ly give him little trucks and cars, 
Response to the Summary Question: think it just helps to develop 
them and give them a little broade r outlook on life, We usually go 
and take pictures. We have a movie camera. 
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Respondent 13 
What activities do you do with your child outside your home? 
Just go to Logan. 
Have you ever had her anywhere else? 
No. 
How often do you go to town? 
Just the first of every month. 
What do you do with her when you go there? 
Carry her around. 
Do you go shopping in the stores? 
Yes . 
Do you get your groceries and c lothing in Logan? 
I buy her clothes in Logan. 
Do you get your groceries over here, all of them? (Small country store) 
Yes. 
Have you ever had her outside of the valley ? 
I take her to my mother's once in a whil e . 
Where's that? 
To Lewiston. (About 7 miles) 
Do yo u feel it is any value for her to go anywhe re like that ? 
I think she should get out more often so she wouldn't be scared of 
people. 
Does your husband read to her? 
He reads to he r once in a while. 
What kind of things do you read when yo u read to her? 
Story books. 
Do you ever go to the library? 
No. 
When you say story books you mean the ones that you buy in the 
grocery stores·~ 
She likes Little Red Riding Hood. 
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I f there is a new idea that she hasn't heard before in the book when 
you read it to her do you talk to her about it to help her learn more 
about it ? 
Oh, yes . We tell her what the pictures are . 
What do you do in your home with your l i ttle gir l ? 
Well, she likes to help me do the dishes or get a pan ou t so she 
can have a boiled egg, and packs in coal in a little bucke t. 
I s there any special reason you have her do these things? 
I guess just to show her how to do it. I guess when I don't have 
time s he can go up and do it. 
What kind of things do you use whe n yo u are doing this? 
An axe . Oh, I have little pans. 
Do you ever le t her play with your pans? 
No . 
How of ten does she do these things with you? 
Well, any time she gets a chance. 
Do you talk t o her while yo u are doing these things? 
Oh, yes. 
Do yo u praise her for doing it? 
No . 
What a re yo ur little girl's favorite toys? 
She likes t he radio and things like that, trucks, wagon s, trikes, 
Hondas . She used to have a little Honda. 
What kind of toys do you like for her? 
Mo s t anything. don't like them to have stuff to hurt them on . 
Can you name any special ones you like for her? 
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Well, it doesn't matter as l ong as it doesn ' t hur t her . 
Do you feel that an adult sho uld ta ke part in play with the ch ild? 
I don ' t. They teach them how to do stuff. 
No response to Summary Question . 
Respondent 14 
What kind of activities do you do as a family outside of your home ? 
Wel l , on the weekends take them t o vis it their mother an d dadd y. 
Where do they live? 
They live downtown and we would take the kids and we go r iding 
sometime s when the weather is good but not in the winter , and we 
have little outings in the yard in the summer time. We go to the 
store and we buy ice cream, pop, cookies and first one thing and 
a not her and we put a table out in the front yard and we have a littl e 
party, and if the weather i s still good we usually go walking with 
them and take them down on the park. I like to go fishing but I 
don ' t take them fishing because I'm afraid they might fa ll in the 
water. So that is about all we do and they play around with the 
other kids in the neighborhood. We also bought a little 
bike and she knows how to ride and she does bike riding, and 
has a little tricycle and uses that to go around in the yard ~ 
that's about all they do. Since I've been work ing I hope t o go 
somewhere afte r it starts getting better. The days are gett ing 
longer and I ge t off a little earlier and we are planning on going 
out for ride s and different places. 
What value do you feel visiting and going on trips and doing things 
has for the child? 
We ll, I think i t is good if you take them around after yo u go to thes e 
place s and the neighbors are very nice and everything. It's according 
to who yo u are going to visit. Now I think it's real good for them 
because they get to meet new chi ldren and see new families . I think 
it's real nice . 
Can you g i ve me an example of the conversation you have with the child? 
Oh, well really asks us the questions . asks me 
different things about what is that over there and what is what and 
if I know what i t is for and know what it is. I answer the question 
back . It depends on what it is. He ' s always asking questions . He 
never ge t s in the car unless he wants to know different things and 
we just ride slow and t ell him. Even teach him the signs on the 
stores, the different names of the stores and things that he wants 
to know whe n we just ride around . 
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Do you read to him? 
We ll, yes. read. I have three or four little story books that 
I read t o him and t hat ' s all . 
Can you tell me why you read to him? 
Well, he likes to li sten. He's a very good listener and you can tell 
it and then he can repeat some of the things that you read to him. 
Does your husband read to him? 
Well, no . My husband tells him little stories and things like this . 
My husband goes to work before I do and he helps me keep up the house 
as much a s he can and do some of the cooking, so after he gets off 
he lays down and rests so they don ' t bother him too much. 
Do the children see him read? 
Oh, yes . They know what the Bible is and will get the Bib le 
and he reads it and they know what the Bible is. Well, they even 
like to talk to his friends. He goes right in the house and talks 
to them and I just let them. 
Can you tell me what some of the things are that you read to the 
children? 
Oh, I read the different stories about Humpty Dumpty and of course, 
the little girl has a good memory and she can memorize some of the 
little stories that I read, and of course, I read her own books to 
her and then she half way memorizes them. I don't care for her to 
memorize them, I want her to learn the words whenever she comes to 
them. I would like her to know them because t his memorizing some-
thing I don't think i s too good and they wouldn't actually be learn-
ing it if they had a good memory even down to that . Of course, I 
had a good memory when I was going to school. I could read over-
night and then get up the next morning and s ay a poem in school if the 
teacher assigned me to do it, but that part of it is alright but this 
memorizing a book like reading it to someone and then she is going to 
get it and read it right back to yo u, that i s really not knowing. I 
don't think she should. I think she needs to know the words . 
Do you use the library? 
Her grandfather brings her books from up where he works at. Different 
ones give them to him, and also, she brings her own books from school 
ever so often. The teacher gives them to her to bring home and go 
over her les son . 
Can you tell me now some of the things ----------
your home ? 
does with you in 
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We ll, when I ge t home in the aft ernoons I f ix supper and he will 
want to go out and pl ay but if i t's too cold we don't because I'm 
afra id he might ge t sick and of co urse, we always set down and we 
loo k a t diffe r ent things on TV a nd they just love the cartoons, 
and now t hi s i s really wh at they do in the mornings before they 
ge t ready to go to school while I'm dressing them, they're sitting 
down and watching cart oons and they do this until about 8 :30 and 
t he n most of the time I take them to school. 
Do you ever l e t ----- help you cook? 
Yes, can make toast and also the little girl can actually go 
into ~chen, take the butter out of the frig and put it on the 
bread, get them a di s h t owel, put it in the stove and I think they'll 
on ly let some burn about three times out of the year because they 
we re in the front room while the bread was in the stove, and they 
had to run in and take it out. Of course, the little girl can cook 
eggs. She can fix the toast, she can fix cereal. They love to do 
things like this, but I don't really try to keep them from it. I 
just tell them to be careful with the stove, of course, something 
like this. I use to try and keep them from fixing their breakfast 
because I really wasn't brought up to waste food and I would try 
t o keep them from fixing it so I would have them crying for 15 or 
20 minutes and they were crying because they wanted to do these 
t hings so now I don't try to keep them from it. 
Do you feel it has a value f or the children? 
Oh, no . I don't really think so. 
Do you think there is a value for the children to learn to cook 
and handle some things in the home ? 
Wel ~ I think it is bec ause af ter they grow up larger they'll know 
how to do these things, and if they don't do it now while they are 
coming then they won't know anything about how to even put water on 
the stove boiling. I've seen a lot of these things happen where 
kids grow up and get married and wouldn't even know how to do any-
thing, but my mother use to let me do the same thing and from the 
time I was seven year s o ld I could cook about with seven or eight 
in t he family and know about how much to cook and everything so I 
think it's nice to let your kids go into the kitchen and cook even 
if they waste it, 
Can you give me an example of your conversation with the child? 
Now when they come out of school we have a long talk on how they 
should act when they go to school, They should not fight. They 
should do what the teacher says and they should not run around in the 
school and they should not talk, Oh, I just teach them everything 
that my parents taught me when I was growing up. 
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What kind of t oys do you prefer'? 
Well, I don ' t really have a ny special kinds of toys for them to play 
with except something that don 't have sharp edges. They might fall 
and hurt themse lves. I like for them to pick out their things be-
cause it makes me feel good that they have the knowledge of doing 
this. 
What value do you feel playing with them has? 
Well, it makes a child feel like that you really care something about 
him to take up this time to play with them, but then you must teach 
them too that you can't play too much with them because, I mean, if 
you have too much to do with t hem in playing they get to the point 
where they won't mind you either. You've got to teach them to play 
some with them and yet they've s till got to mind you because my 
g randmother raised up about 16 childre n, and of course, with any of 
the 16 that she had she and my grandfather would get out and play 
ball wi th them and they cut up playing with her like anybody else 
but she let them know they had to mind her. So I've got to teach 
them all along that just because you play with them they don't think 
that they don't mind. Really you can't raise kids now these days 
unless you put a foot on them. I mean a lot of people doesn't be-
lieve in whipping their chil d. They say, "I wouldn't whip my child." 
Well, I got a whipping when I was coming up and I do think they would 
need some, too, and that teache s them to know that your not going 
to let them do eve rything that they want to do. If you didn ' t whip 
them at al l I don't know what would become of the kids these days. 
How do you feel about playing house and dress-up? 
The little girl, well we just let her take the house to tell you the 
truth, She goes in and gets some of my dresses but of course, some 
of them are too small and 1 just got ~un out and don't need some-
thing. She puts on my high heel shoes, walks around in them, but 
she gets my new shoes and took them out and I didn ' t even know she 
had them out of the house, but she brought them back and I told her, 
"Don't take mama's new shoes out of the house anymore because I just 
bought them," : so I put them up and she hasn't had them out since. 
Do you think an adult should take part in play like that? 
I actually t hink grown- up people should take part as much with kids 
as they possibly can because it makes them better for one thing, 
whe re the kids know that their parents are t aking an interest in 
them and talking to them. My husband, he talks to both of them. 
He tells them how to act and all of these things and he tells them 
don't be hard-headed and tells the little girl that she's a little 
g irl and she should not gO out .to::._ v isit unless -I know where 1 ·She' ·s going 
and don't stay out until night. Now won't stay out until 
night. He comes home when it starts to get n1ght. He won't, but 
the little girl gets to playing and she doesn't realize when to come 
home and I am trying to teach her not to do this. 
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Response to Summary Ques tion: It gives them ability to use their 
hands when they are pla ying with toys of any kind because I think 
them playing you can t e l l tha t a ch ild doesn't have a mental ability 
be cause they can use their hands properly, and of course, going to 
vi s it in dif ferent places , it t e aches a child more about a place, I 
mean a different place from where they live at, They see different 
things and they get interested in things and they ask you questions 
about what is this and you will tell them so I mean some children do 
forget , Now I have told my kids things, those two little kids, and 
it has been a year and so the y will forget, So if you tell them 
someth ing, well something good, and let them see something so they 
will grow up to the fact that there are different things in the 
world because there are so many kids that don't have the opportunity 
to go anywhere and they don't know . 
Respondent 15 
What type of activities do you do as a f amily outside of you r home? 
We fish , We go to the canyon on Utah Lake. 
What other things do you do? 
I read stories to them. 
How often do you do things like this? 
We go quite often during the summer, 
What do yo u do in the winter as a fam ily i f you do anything? 
Oh, we play games, 
Do you do anything special with just your child? 
No, not more than the Bible study, We do visit with people in the 
summer but other than that we don 't have any recreation. 
Bible Study, is that with your ch ildren here in your home? 
Yes, 
What does your child do when you do things like this? 
We usually take them with us and spe nd the night and they enjoy it. 
Where has ----- been outside of her home ? 
Oh, we don 't go any place, 




Do you feel that ther e is any va lue for 
yo u? 
to go fishing with 
I don 't know that there is any value for them, but mostly it is their 
only recreation that they have as a family, and I don't know when they 
are so young but we have enjoyed it. 
Do you talk to her when you are going fishing. Do you talk and converse? 
It would be mostly on the Bible study than fishing because mostly 
when I'm fishing I'm too busy to much talk, but we have Bible study 
and she enjoys that and we study from the Paradise books and I show 
her the pictures of No ah and his family and she knows quite a few of 
t hem and she enjoys that very much and we have it once a week. 
Do you read to -----------
Yes. 
Can you tell me why you do? 
Well, they like me to read to them, and they understand the pictures 
rnuch better when you read to them. 
Do the older children read to the younger children? 
Yes, they do. 




see him read? Does he read magazines and the news-
No, he doesn't do much read ing. 
What kind of things do yo u read when you read to the children? 
Mo st ly from the books they bring from school other than the Bible. 
can't remember just now what books they are. 
How often do you read to them? 
I read quite often. 
Do you talk to the children about what you're reading? 
Yes. 
Can you give me an example of how you would talk to them? 
Well, I us ually tell them about a story they just read, I' 11 ask 
the m what they did and some of t hem can tell me mostly --------
He'll tell me what they did and things like that. 
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Do you have other books other than your Bible here at home ? Do you 
use the library or how do you ge t your books? 
No, I do n' t have any except the Bible books . I just read the ones 
they bring from school, We don 't ever get any from the library. 
Do you have any special things yo u do with just her? 
No . 
Do the children in the house do things with her? 
They play. 
What kind of things do you do when they play? 
Wel l, they play paper dolls and they got some tinker toys and they 
build things and they play house . 
Do you feel that this playing has any value for her? 
I really don't know. 
What about cooking and cleaning? Does---------- help you with that ? 
No, she helps clean and pic k up her own paper dolls but she don't 
help cook or anything. 
Do you ever let her play with pans or. taste food when you are cooking? 
Do you make your bread? 
Yes. 
Does she play with the dough? 
No, she usually, when I bake a cake, she takes the cake pan and eats 
out of that but other than that she don't play with the dough. 
Do you ever talk to her while she is playing? 
No , 
What•s 's favorite toy? 
Dolls. She loves dolls, 
Can you tell me why? 
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Well, I think it's just because she like s kids, and I think little 
girls feel that dolls are just l ike babies. 
What k ind of toys do you like the best fo r chi ldren to have? 
I do n't know. think dol l s and trucks are the best. Most kids like 
the m better t han the y do anyth ing e lse. 
Do you ha ve other reasons? 
No . 
Do you just let 
with her toys? -----
play them by herself when she's playing 
No, mostly I talk to them while I'm reading to them or when they are 
p laying. 
How do you feel about playing house and dress-up and things like that ? 
Some times they'll get an older dress I have and put on but I never buy 
any for th em. 
Do you have old shoes? 
Yes. 
Do you feel that adult s should take part in the dres s -up play? 
I th ink it wo uld be nice. I real ly do think it would because children 
enjoy their parents playing with them but somehow it seems like I don't . 
Do you talk to her whe n she ' s dressing up and doing things like that ? 
No . 
What would you do i f she talked to an imaginary playmate while she was 
play ing? 
Oh, I don't know. 
Does she ever do that ? 
No. She plays with the other kids . I think kids do that mostly when 
they play by themselves all the time, or when there are kids nere "they 
talk to each othe r mo s tly. 
Re sponse to Summary Question: We ll, I think it make s them meet the 
pub lic better, and I think they en j oy the peop le after they meet them 
and to know them by associating wit h them other than just the fami ly 
a ll t he time . 
96 
Re s pondent 16 
What kind of activities do you do outside of your home with yo ur fami l y? 
That depends on how our fin ances are. 
Can you name some of them? 
Oh, we go to see rela tives , some of my friends and oh stuff like that . 
How do you do your shopping? 
I usually try and see that they go . Every time we go t o the store they 
wan t this and they want that and I tell them I'd buy the store if I 
had the money. 
When yo u go v isit your relatives, how often do yo u go, very often? 
No , we can't afford to or we wou ld. 
Where outside of town can you tel l me -------------- has been? 
Oh, she's bee n to a town about 20 miles south and to Logan whenever 
I can . I t ake her over there even if it's to see daddy, and she 
rea lly enjoys go ing o ut to dinner with him; and I took her up north, 
a ll ove r the valley. 
Where has she been ou t s i de the valley? 
Ogden. th in k she's been t o Sa lt Lake once when she was very sma ll. 
Have you been to the zoo ? 
No , that's o ne place he s aid there is too much traffic and I 'm scared 
to drive down there. That traffic is getting worse every da y . 
Do you feel visiting with your r e latives has any value for your child? 
In a way and in a way I don't. We ll, relatives, it seem, never agree 
with what you're doing no matter what you're doing, and they don't 
realize you don 't agre e with everyth ing they do, so we don't go to 
see the real close ones like cous ins or aunts once removed. There's 
one aunt we go see. She tends them once in a while for me and she is 
jus t as nice as she can be and she 's always trying to t e l l you how 
yo u can do this a little better a nd if you tell her you don't c are 
about that you do the best you can and can't do it the wa y she wants 
you to, she just drops it. 
Do you feel it has helped---------------
Yes, I think from going over there befo r e think that it's helping 
he r to under stand what is her business and what is not her business 
and what she should and shouldn't get into and st i ck her nose into. 
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Why do you read to her ? 
Well, in books I have r ead in child care and child knowledge it says 
that you should read to them in order fo r them to learn the sounds 
and speech and reading and well is good on reading but not 
very good on the sound. He does n't put any emphasi s, but when I read 
to them, which isn't very often, they sit there and drink in the story. 
That ' s the way my mother was. 
What do you read to the children; what kind of a book? 
Books, childrens' books, that come through the mail or from the 
school library that they have to take back . Like the last one he 
read was Cinderella. 
How often do you read to -----------
Well, whenever we're not too tired at night to read before bed . They 
insist on it. 
Do you talk to----------- about what you have read? 
Sometimes I' 11 say, ur read you a story la st night, 11 I want to know 
what it's about and aft er I tell her two or three times like that 
she ' ll sit down and tell me about the story. I say, 'Wel l, wasn ' t 
that a good story." 
But you do get books from the library here ? 
Usually, that's why I had to have a car was because we can 't get 
anything around here in the s ummertime and whenever I go over for 
something or have an errand to run, I go to the library if I'm 
going through. 
What does ----------- do in the house with you? 
They want to play hide and seek and tear the house. 
Do you ever have her help you coo k? 
I tell her if she would just stand a little bit further away from 
it and reach for it she wouldn't get spattered so much. They all 
can cook a little bit. 
Did she ever help you with ironing or cleaning or anything? 
She sweeps the f loor and picks up clothes and like the other day 
she said she was out of britches so I told her it wasn't my f ault 
because the bucket was empty and I didn 't know where they put them 
so she went rounding up a quarter bucket f ull of pants and I got 
them done up for her. My relatives have told me kids have to have 
some t hing to do around the home or they 'll never learn. Everybody 
with some authority has told me the more tha t they learn right now 
about keeping house and cooking and how things are done everyday, 
the better they will be in later life whatever they do. 
What kind of things would she use when she's doing things around 
t he house? 
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Sometimes when she pi cks up the britches and stuff she uses a bucket. 
We have two diape r pails and she use s them and then for clothes she 
will take them in and put them in a box and the toys they put them in 
a box . 
How ofte n does she do t his kind of thing? 
Some times quite often. I insist to them that it will not get done if 
they don't do it. 
Do you talk to her after she 's done something? 
I encourage her on it and compliment her and eve r yth ing. 
What are __________ ' s favor ite toys? 
A box or a s ack and her do ll. 
Can yo u tell me why? 
Because she can make a cr i b out of the box. She c an make a doll dress 
out of the sack. 
What kind of toys do you prefe r ? 
Anyth i ng that won't break. Anything that can't be pulled apart. 
Do you ever play with while she is play ing with her toys? 
I tease her a little bit . say, ''I' m no do ll s' grandma'' and t~ase 
her about it. 
Do yo u ta lk to while she's playing by herself ? 
She ' s something like her daddy, she don't hear. 
What would you say to her if you were talking to her? 
Are you having fun and she'll say yes. 
How do yo u fee l about playing house and dress-up? 
Wel l, I don 't mind it as long as they put it awa y when t hey get done 
wh ich i s very seldom. So I try to get them to do it outside and then 
try to make sure they bring it back in. In f act, I've set a new rule 
around here, nothing goes in and nothing goes out because they were 
bring r ocks in and dirt and everything they could find and they brought 
one of my kettles I just washed. The y brought it full of dirt and 
gravel and you know how that is and I went out to the back one day 
and the bac k yard was full of blankets and everything had dirt on them. 
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You do provide things for the kids to play in and dress-up in? 
No, they use their own clothes. 
Can you give me any more of an example of what you would talk to them 
about while they are playing? 
Usua lly I'm tel ling them not to scatter it so much or they shouldn't 
be quarreling over playing with each other's stuff , 
Respondent 17 
What do you do together as a family? 
We go fishing quite a bit, 
Where do you go? 
Oh, most anywhere when the fishing is good , It depends, We have 
gone up the canyon. We have gone to Wyoming, Idaho and Utah. 
Do you do things like that often? 
Wel l, last summer we did it almost every weekend. It depends on 
when we can get away. 
What things do you do in the winter? 
Not too much because they usual l y keep him working on weekends and 
things like that . We have gone to the show and the youngsters have 
their games and they play and watch TV. 
What kind of things do you do just with your child? 
Oh, we have been to the school severa l times together, and she plays 
with her Barbie dolls, She plays here at home while I do my routine 
housework. 
Do you feel it is any value for her to do things like this? 
Oh, I think she learns many things; how to take care of herself a lot, 
She seems to enjoy it quite a bit . 
Do you read to her? 
Oh, yes, out of little books . I can't remember the names of them, but 
she has some little books that the little boys gave her for Christmas. 
Why do you read to her? Do you have any spec ial reason? 
No, only that they seemed, when they were in school with the older 
children, it was good to read to them. They l earn quicker. 
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What kind of material do you read to her wh en you read? 
Well, there are these l ittle books uptown that are jungle books and 
I have a book of Bible s t ories that I read to the kids and nursery 
rhymes . 
Do you tal k t o her about what yo u read? 
Yes, I found that if you kind of work with them they us ually will ask 
questions about the s t ory and the pictures in the book. They learn 
a little faste~ too. 
Can you give me an example of how you would talk to her ? 
Wel l, I read her the s t o r y and then we ask her what this figure is. 
It would be the hors e , a cow, an elephant or something like that. 
What does your child do in the home with you? 
Well, like I said, we generally try to teach her how to keep her 
things hung up, her hair brushed, and like I said she draws her own 
pictures and colors in her book . 
Does she eve r help you cook? 
No, she hasn't tried that yet. She hasn't wanted so much to. She 
tries to help her sister when she makes a cake. 
What about cleaning? Doe s she help you with the cleaning? 
Oh, yes, she enjoys scrubb i ng woodwork. If she gets into that she 
really enjoys it. 
What do you do when she is doi ng things like that ? 
Oh, mo s t general ly I am doing the same thing. She likes to help 
when I'm doing it. She likes t o wipe the dishes. She has done 
that several times. 
Do yo u feel that it has any value for her ? 
I think the earl ier they l earn these things the better they are. 
Do you talk to her while you are doing these things? Can you give 
me an example of your conversation? 
I as k her what she did at school. In fact she came home yesterday in 
a pink outfit and I said, you have had your shoes off, haven't you and 
she said yes. He r stockings were hanging out of her pockets. Yes, she 
comes home with her finger paintings and her kite, and they made a 
flag, and it just about broke her heart when it got worn out. These 
are some of the things that she has brought home. They made snowmen 
out of paper plates, and at Halloween they made witches out of egg 
cartons. 
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Do you have a ny parti cu lar type of toys you prefer? 
No. When was younger all I had was the dolls to play with. Daddy 
built our little table a nd cha irs to sit on and many things like that. 
How do you feel about dr e ss-up and playing house? 
She just delights in dres s ing up like that. think this is good, 
clean fun. I don't see anything that can hurt them and they learn 
how to co - ordinate their colors. 
Do you provide things for her to dress-up in and for imaginative play ? 
Yes, she has old dresse s that her s i ster doesn ' t wear and she takes 
o ld curtains and makes a c rown out of them or a veil. 
Do you think there would be any benefit for her? 
Well, I imagine it is that they learn how to be different characters 
other than themselves. 
Response to Summary Quest.ion: think it helps them learn a lot 
faster . I don't know, she seems to be a l ot quicker at picking 
things up than some of them have been. She learns different words 
faster. 
Respondent 18 
Can you tell me some of the things you do as a family together out-
side of your home? 
Well, we go fishing together and we go on a lot of picnics. We go 
out by the river or up in the ca nyon, and part of the time we don't 
plan ahead of time, we just throw some weiners in the car and away 
we go and have a weiner roast and then we do take trips like to 
Provo and different places like that o nce in a while, and then we 
take the children to the show. We try to take them to the show 
every now and then and we go to church together and then we have 
church activities, of course. 
What kind of activities? 
Like our primary. I happen to teach the primary too, and the 
children go and I try to take them to different things that I think 
would be of interest. Both my husband and I have different things 
we think wou l d be interesting, but our biggest activity outside of 
the home is just getting out and away and on a picnic. 
When you go on a picnic do you play with the children? 
Oh, yes. We all usually have a hand getting the sticks for the fire 
and then we go looking for willows and cer tain ones their dad shows 
them which ones to get for roasting weiners and mar shmal lows, and then 
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we usually go for a nature hike and then their grandfather ha s a 
hobby collecting bottles and things so we usually go look ing for old 
bott l es, and then they have another grandmother that likes rocks and 
so they are always on the lookout for rocks, In fact, we have even 
got an arrowhead collection that we have sta rted, the f amily together, 
and it gets quite interesting for the children. 
Do you give it a purpo se? 
Not always. Some t imes we just want to get away and never know where 
we are going when we start out and we never know what we are going to 
end up doing. It i s different every time. Sometimes we start out 
fish ing and end up doing somet hing different entirely. 
\'/hat value do you think this has for your children? 
\'/ell, I think it brings us all closer together and it also helps teach 
them differe nt things about nature. Like the boys are creating quite 
an interest in fish ing now bec ause their dad takes them, and last year 
we got them all fishing rods for their birthdays. 
Do you talk to the children while you are doing this kind of activity ? 
Yes, we usually are a lways talki ng and they are asking questions and 
you are kept pretty busy answering their ques tions about this because 
there i s a lways something new and something different to see, like on 
one of our weeks they found these toadstools that were growing on the 
trees and wanted to know what they were and they even took o ne off and 
showed them what they were like and told them that they should neve r 
eat t he m and point things out . 
Do you read t o your kids? 
In the evenings I'm somet i mes too busy so the older girls have taken 
over wher e I used to do it entire ly. She has taken over and she ·reads 
to them and once in a while their dad does , if he isn't too tired, 
Can you tell me why you read t o t hem? 
Well, I think one of the reasons I enjoy their stories just as much 
as they do, and it also helps to settle them down before they go to 
bed at night. 
Do they see your husband read? 
Yes, we both love t o read. 
\'/hat kind of stor ies do you read when you read to them? 
I have a se t of Bible stories that we read to them and then we also 
have the fairy tales and then we have got special books called Black 
Beauty and some of these c lassic stories. 
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How often do you read t o them? 
Well, now I have n't read to them for a couple of weeks now. I guess 
I have n't been reading to them, but we read eve ry night because if 
my husband or I don't do it my daughter does because she loves to 
play school . 
Do you talk to them about what yo u read? 
Yes, we point out the things. 
Can you g ive me an example of how you would talk to them? 
We ll, now, there are times when you will be reading in the story and 
they bring up question s you know about the story, if it i s some thing 
new to them that they have never heard before, something they want 
to know what it is. Our chi l dren are real curious and they will 
bring up a point and as k you about it and want to know what it is, 
then you have got to give them some kind of an explanation or they 
won't let you go until you do. 
Do you use the library? 
They all have their library cards, except the three youngest. They 
haven't got their library cards yet, but we do use it mostly in the 
s ummer time than the winter. 
What do you do with them here in your home? 
They have their little chores that they are s upposed to do . Now I 
have been having him pic k up h i s clothes and when he takes a nd 
cha nges he will have to take and put them on the back porch. They 
haven't been too good at that. I have been after them, trying to 
teach them and I have just go tt e n some hooks and put them in the 
hallway and I am trying to teach them when they come home to take 
their coats and hang them up. He does help me in the kitchen be-
cause he helps me to set the table and he helps me to take out the 
garbage for me and he al so likes to watch while I am making cakes. 
What does he do while you are making a cake ? 
He watches and then when I get done he gets the bowl, but he helps 
out with everything that i s done , and I usually explain to him why 
he i s doing this. 
Do you fee l it has a value for him? 
Well, I th ink it does have a value to him because it seems to be 
teaching them and they know what is going on and in their home and 
what is expec t ed of them and I know we have a little bit of trouble 
with the o lder ones because they didn't have enough responsibilities 
so we were trying to on the younger ones now. 
Can you name some of t he materials that he would be handling when 
doing these things you would use as he is helping in your home ? 
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Well, yes. Like a spoon . have let him help stir some of the things, 
like cookies and biscuits and they sometimes ge t to help me do the 
dishes . They hand le the dishes l ike when I ge t ready to do dishes 
they learn how to put those away. 
How would you talk to them while they are setti ng the table? 
While he i s sett ing the table I am trying to teach him the r ight way 
and so I tell him that fork doesn ' t go there, it goes here and we 
do n't put all t he dishes on one side of the table, we have to put 
them around so people can sit, and t hen you have to tell him wher e 
to put the butter, you put them in the center and wh e re to put the 
different dishes, otherwise he fo rge ts. 
What are his favorite toys? 
Well, I would say his favorite toys are blocks and cards . He likes 
to play with them. He likes to sit down and build different things 
with his blocks and he will take his cars and haul them around in 
h i s trucks especially in the summer time when they are out in his 
sandbox. 
What kind of toys do you prefer? 
Quiet ones. I belie ve we have a lot of musical toys and things, bu t 
the y are okay during the day, but in the evening they kind of like to 
settle down and play something quiet. 
Do you ever play with----------- when he is playing with his t oy s ? 
Yes, we especia lly like to go outside and play ball . In fact, we all 
like to play with-------------
What va lue do you feel playing with the child has? 
Well, I think it makes them feel like they belong in the family and 
that mom and dad care about them. His dad took him down t o the river 
last weekend to fly their kites. I don't know who had the most fun, 
the ch ildren or my hus band, but they all worked on it and made the 
kites and then went outside and flew them. 
Do you ta l k to them while playing with their toys ? 
Somet imes, not always. 
Can you tell me a little of how you would talk to them? 
Well , as k them what they are doing, what they are building some-
times · especial~ywhen they are playing b locks you are quite curious 
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and then they tell me I'm building a service station and I am building 
me a house and they usually tell me you go away and when they get it 
done they call me and I come and say that is a real nice house you 
children built, but they like to build things that surprise us. 
How do you feel about playing house and dress-up? 
often and the boys have just as much fun dressing 
In fact, they dress up in dresses as well as 
They dress up in their dresses and put on hats 
mother usually is in charge of that so we can 
Well, we do that quite 
up as my two girls do . 
dressing up like boys . 
and put on lipstick and 
get it off afterwards. 
Do you ever take part in this type of play? 
When I'm ironing a lot of times I do, especially with the younger one 
when she is home alone playing house and she comes to visit me and I 
play like I am Mrs. Jones and I am doing the ironing, and we carry on 
a conversation and sometimes I am Mrs. Jones, the storekeeper, and she 
comes and says she wants to buy some butter and pretends in this way . 
Can you tell me why you take part in it with her? 
Well, it helps to keep her entertained, and I can go ahead and do my 
work without her getting into things and me having to put her out. 
How do you feel about a child talking to an imaginary friend? 
I don't think it hurts them. I really find it interesting sometimes 
just to eavesdrop when they are playing house especially, when they 
are playing by themselves they talk to an imaginary friend and maybe 
he's supposed to be a service station attendant, and he is supposed 
to fill their car with gas and different things, and I really find 
it interesting and I think it gives us an insight to the way they feel. 
Re sponse to Summary Question: Well, I think it gives them a feeling 
of belonging . It just helps the children to develop in a lot of ways 
and it gives them a lot of different experiences. I think all children 
should have equal opportunities to do this. 
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Appendix C 
Nur sery School Interviews 
Respondent 1 
What activities do you do as a family outside of your home? 
We ll, with the age group we have it's quite a problem to do things 
together. is usually with us everywhere we go. He is 
quite attached to his fathe r particularly, so that he ' s usually with 
n 1m. During the summer there 's the picnics and going up t o Bear 
Lake and trips . We don' t sk i as a family or have these winter sports. 
Do you take him shopping with you for groceries and clothing? 
Yes, he goes with us quite a bit. Either it's for him or for us or 
one of the others. 
What value do you feel doing things like this has for the child? 
Well, we were in the service for a good many years, so we know travel 
does broaden, and the y do learn from actual experiences, to have 
contact with different envi ronments and people, 
Could you give me an example of how you would talk when you were going 
somehwere with your boy? 
Well, if there is something which is new we try to draw his attention 
to it, and to let him s e e what it is. If we are talking or shopping 
we do this. He p i cks out many items in the store he has seen on 
television and naturally wants them . 
Do yo u read to him? 
Yes. 
Can you tell me why? 
I think by reading to them it helps to start them to r ead, to get 
expressions, and they get more enjoyment and interest in books. 
Does his father read to him? 
Well, he tells him stories he makes up more than he reads to him. He 
makes up stories which he has carried on with the children through the 
years . It's easier to do that than to read. He can lay down and let 
his mind ramble. 
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Can you nam e some of the th ings yo u do right here in your home wi th 
him? 
We ll, cooking is where he helps me the most. He is right the re 
practically with his feet in the bowl when I' m cooking, and he i s 
my he l per . 
Can you tell me what he would do and you'd do? 
He puts in the flour and sti r s . He really likes to stir. He' s a 
good stirrer. 
What value do you feel doi ng things like this has for him? 
Better shut of f the recorder because I' m not very happy about this 
a ll the time. I'm sure it ' s a learning process for him, and he's 
curious, and I think this is the th i ng . 
What kind of toys do you prefer? 
We ll , I think the o nes they can use their imagination with is the 
best . 
Do you provide materials fo r him if he wants to dress-up ? 
I f he wanted to. The g i r ls have dressed him up a few times, and he 
fou nd this kind of fun, but as far a s dressing up, he puts on hats 
and that's the main thing. He has quite a conglomeration of hats he 
has collected around here that he wears quite frequently . 
Response to Summary Question: Well, the y are a learning process, 
and I think that everything that you do you can learn and gain exper-
ience from it. It makes a more rounded personalit y, I think, if the y 
have diffe rent experiences . 
Respo ndent 2 
What act ivi t ies do you do as a f amily outside of your home ? 
I guess we do all of them. We go to church. We go camping in the 
s ummer. We go driving. We've taken them to Lagoon and been to 
Vernal. You know, there's a dinosaur monument there and to their 
museum . And we lived in Canada. 
What kind of toys do you prefer? 
I prefer dolls and little lady-like things for her. 
Why? 
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Oh, some things bother me . My little boy is a real f i e nd for guns, 
and it bothers me. She doesn 't play with guns very ofte n, but he 
really has something about guns and it bothers me; but I like her 
playing with dolls because she looks like s uch a little mama. 
Response to Summary Question : It g ives them all sorts of expression 
and experience . I noticed our little boy likes to put on plays. If 
he ever goes somewhere and sees something the next day we have to have 
a play. He 'll act out part of what he saw. We had a play last summer 
after we went camping. We had to have campfire programs and he was 
the forest ranger. does it a little bit, but not nearly 
as much as the boy. 
Respondent 3 
Can you name some of the experiences you have had as a family outside 
your home ? 
Oh, we don't go an awful lot. We go to the zoo in Salt Lake usually 
once a year, and we went to the Pioneer Village last year. We take 
him to children's movies. We try to do that as a family. Oh, visit 
the grandparents; my folks live in Provo and we drive down there to 
see them usually for Thanksgiving. We have quite a bit to do with 
my husband's family. I'm an only child . His family is all around 
here . 
Can you tell me what you would do with him and what he would do when 
you go somewhere? 
Oh, we usually just sit and talk, and the other cousins are there, i f 
it's in the fam ily. Somet imes when we go to Provo my Dad is quite 
a train buff, and he always takes them to see the trains, and I always 
go along because I like t r ains. We always check the train schedule 
and we go down and wat ch the streamliner come in. 
Do you use the library? 
No, the children bring books home from their school library and he 
reads these. We have the National Geographic, and if there 's some-
thing like this albino gorilla they found, I show him that and talk 
to him about it, and the whole f amily . Or if there is particularly 
large frogs or something to do with them in the Geographic, he is 
quite interested in someth ing like that. 
What do you do here in your home with h i m? 
Well, we have this hobby of tropical fish . My husband does. We 
have thirteen tanks of tropical fish in the basement . He has lear~ed 
all the names of the fish and we go to this man who sells fish in his 
home . He nearly always goes with his dad to pick out fish and to buy 
them. He has learned the names of all the fish, and we have a very 
good book with colored pictures of tropical f ish. He has seen them 
109 
give birth, live birth, and he's seen them lay the eggs; the two 
diffe r ent kinds and we've all e njoyed the fish, The children each 
have their own fish and when the y have babies we sell a few, and we 
put the money in a jar for a trip for all of us from the money we 
get , All of us enjoy TV, probab ly more than we should, but we do 
a lo t of TV watching together, 
What about cooking? Does he help you with that? 
His dad lets him help cook and he's a little more tolerant of his 
help, His daddy lets him help beat eggs. He cooks breakfast on the 
weekend, and his daddy lets him beat up eggs, and do things like that, 
Could you give me an example of how you would talk to him? 
Well, don't know exactl y , I probably talk on quite an adult level 
to him , I don't talk down to him at all. By the fourth one you 
just go along and accept it . It's hard to explain, because with the 
o lder children we probably all treat him like he is older than he is. 
Response to Summar y Question: Oh, I think anything like that gives 
them a great deal towards their I.Q. I've just read some of the 
studies on deprived children who haven't had these experiences. But 
you can definitely help their I.Q. and communication and everything 
e l se , So anything like that is really a benefit, 
Respondent 4 
Can you name some of the things you do such as camping and trips? 
My husband and I usually do the shopping, occasionally we will take 
some of the children with us as far as grocery shopping. Of course, 
if we are buying clothing o r someth ing for the children we take the 
ones that are concerned, and we haven't taken too many trips since 
we started o n this hou se . 
Name some of the materials ----------- would use in your home? 
We have all kinds of puzzl es and paints, salt dough, I let them 
make cookies and this type of thing. 
Would he use pans, things like this? 
Yes, if I'm making bread or rolls they always get into it, 
How often would you do things like this? 
I don 't know, as far as rolling dough, cutting it out and icing it. 
I t 's especial l y on holidays . On Easter I'll let him help make the 
cupcakes , color coconut, and make the nest on top. He's good to 
help me with most anything we're doing. I don't know that I 
especia l ly do things for him to help me with, unless there is some-
thing spe cial like ho lidays and things. 
110 
Wha t kind of toys do you prefer? 
Wel l , I really like things that they can do things with, with their 
hands and are educational, and sometimes I keep wondering why I buy 
the s e th i ng s which have all the little pieces to pick up, because 
i t is a chore sometimes to get them picked up. We ' ve really enjoyed 
peg boards and this type of thing that they can l earn counting and 
manipulative toys. 
Respondent 5 
Do you read to him? 
Yes, we don ' t read as much as We have to the other kids ··because ~ the 
c h ildren 's ages are different and so are their interests. 
Can you tell me why you read to him? 
They love to have us read to them. He is very interested in book& 
and he will sit and look at them for a long time. 
Do you talk to him about what you read? 
Oh, yes. He has a million questions . 
Do you ever play with him when he i s playing with his toys ? 
Well, now, his dad plays wi th him a lot. He wrestles and plays with 
them a lot. help him quite a bit doing cutouts and things with 
drawing. 
Response to Summary Question: Oh, I think for a well-rounded child 
they need these experiences, and I think that this prepares them for 
their whole life and future. I feel these experiences are important 
whether you can give them to them in the right way; and there are 
times when you get busy and you don't know. This is my worry that 
I don 't communicate enough with each child. 
Respondent 6 
Can you tell me some of the things you do as a family? 
We camp out and we ta ke them out and use a tent and sometimes we take 
a table with us and sometimes we don 't. We take our canoes; and we 
let the children swim along the edge and take them out in the canoe. 
We take little hi kes around with them, and if we see something inter-
esting then we take them up to that; like the moose when we thought 
we could get a chance to see them. 
Can you name some of the places your boy has been outside of his 
neighborhood? 
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Oh~ we have taken him to Mesa Verda . Most of the time we have been 
north. We have been to Virginia City, the ghost town in Montana; 
and we ha ve n't really been too many times with him~ I guess. 
Can you give me an example of how you would talk to him while doing 
something like this? 
Oh~ we usually speak to him like grown- ups~ but we try to exp lain to 
him a little bit of the background so they will understand what we 
are seeing a little better, and just point out the little interesting 
things they might notice. 
What activities do you do with the child in the home ? 
He gets a package of jello and says let' s make jello. He usually 
pulls the chair over to the cabinet and gets the bowl out, so I 
usually put the water in the kettle and heat it, and give him the 
spoon to stir it; and let him stand there and when the water gets 
hot I pour it in, and let him stir it in and add the other water; 
and let him so he feels like he is doing it, but of course, he isn't 
actually to have anything hot. 
What value do you feel this has for him? 
Well, I think the more they can learn the better off they are. 
think they should learn to take care of themselves as much as they 
can. 
What kind of toys do you prefer? 
Oh, I don't know. like them to use the things to build with. He 
loves Leggos and he has always loved blocks. I think they learn lots 
from blocks . They can make them into anything they want. 
Response to Summary Question: Oh, all these things are very important. 
Well, one thing comes to my mind and that was my oldest boy. He took 
the mother cat and her kittens to school because wanted to 
share them, and his teacher said that there was one little boy up there 
who wanted to hold the kitten, and she said this little boy is starved 
for learning experiences. She said he had never touched a little 
animal or had any of these things, and she felt so sorry for him . 
Respondent 7 
What activities do you do in your home with your child? 
Like the other n i ght we had hard boiled eggs, and she peeled the eggs. 
She broke the shells and peeled them off, and she likes to peel the 
carrots. and she likes to try to peel the potatoes, but I can peel 
five potatoes while she's peeling half of one, and she sets the table 
real well~ when you consider she's only five years old she does a real 
good job. 
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What k ind of toys do you prefer? 
Ones with a lot of little pieces. I really think the different ones 
I prefer, I would always buy her a doll or something; doll clothes 
or a bl anket, and for my oldest boy I would buy something that had to 
do with birds, with art work, or something because he's a real artist. 
Do you think that an adult should take part in imaginative play? 
Wel~ I think they take part in it every day because the children are 
play ing house and they are just imitating you. If you listen to them 
sometimes it ' s kind of embarrassing because there you are on record. 
I mean in this way you do it every day but to get down and actually 
play with them, I'm sure this is fine but not something you do every 
time they play. Yes, I play with them sometimes, in fact, I probably 
am with my kids a lot more than most people are. You know if we're 
outs ide and we skip, then I skip with them and if we're going some 
place I pull them in the wagon. My neighbors think I'm kind of nutty. 
Response to Summary Question: Well, all of these things like I said 
before, they broaden this child's ability to understand the world 
that it lives in, the people that it associates with on different age 
l evels, and all these kind of things. Like in this head start program, 
when I realized that some children did not even know what the color 
r ed was. I just couldn't even fathom that, because I can say to 
who.'s three, ·~o get your red shoes,•• and all these things 
-a-n~d~h-e~'~l~l-go bring me his red shoes. Oh, I think it would be sad if 
you didn't do these things but it just makes them so they can really 
accept all things and accept different kinds of people. 
Respondent 8 
Wi at kind of activities do you do as a family outside of your home? 
Well, just about everything really. We all go to the show together 
a1d we do everything together just about . My husband is good at 
liking the kids places without me and places like bowling and he 
t ook them roller skating. 
How about camping and hiking? 
Well, we do hike around, but we have only camped once and it didn ' t 
t urn out too well. Of course, we didn ' t have any of the equipment or 
anything so we didn't really camp . We have taken them on trips to-
gether from California to here and back, and to Nebraska and several 
ocher of the states . We have trave l ed to Kansas and things like that . 
On a trip what would you do? Would you talk to him? 
0~ yes. I ask questions about everything on the trip, or we talk all 
t he way especially ~~mewhere where we go to see some wild animals. 
You know, deer, but of course , we have seen l ittle of deer since we 
l cved here in Utah but the outdoors are fu l l of things, and he asks 
11 3 
a lot of questions that you have to ask daddy, and he has a pretty 
good i mag ination; and I know he is spoiled rotten, but I really 
thoroughly enjoy him . He has got a real good little personalit y. 
I just get a big kick out of him. I really do enjoy him. 
What toys do you prefer? 
I like toys that keep them busy by the hour, and one thing parti-
cular about their toys is that they are not messy when he wants to 
leave them out. I think they are very good for him. He builds some 
pretty good things. 
Do you ever play with him while he is using toys? 
Quite often . 
Can you tell me which ones? 
Puzzles most of the time. Oh, we don't have any tinker toys, but 
we used to play tinker toys a lot. We play cards. We play fish, 
conce ntration. One thing I didn't tell you, we play games an awful 
lot as a family at night after dinner. We have lots of games, and 
plays them and everything. 
Response to Summary Question: Well, I think a lot of things are 
showing love, and this is the way to learn. This is the only way 
they learn by experiment, and by doi ng things and asking questions. 
Respondent 9 
Do you feel that doing activities outside the home has a value for 
the child? 
Yes, we do~ perhaps even if it has been something they don't feel 
right about . It helps them understand. We feel that we are respon-
sible for them beyond the basic needs. I f you are thirsty I'll give 
you a glass of water, and if the weather is cold outside I'll see you 
go o ut wa rmly dressed. I think that this is based on my own exper i ence, 
but I do feel that I want to make sure that they don't lack any of the 
things that they need. 
Can you t e ll me why you read to her ? 
This is one thing that you are going to find out about your child. 
When you have lived with him for only 18 months you know very little 
about him, and every day, or every week, or so, you indulge in some -
thing which is going to become sort of a temporary experience in his 
life for a cer tain period of time, and so you get to the stage where 
you rea lize that it is about the time we talked about books, and so 
we ll, how about a story, you know ; and you introduce him to the whole 
idea of reading . The enjoyment behind it, and books and what you can 
do with books is important. Usually we start by reading to her at 
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bedtime and then throughout the day, and of course, first, we show 
pictures of different books. First it is the big pictures he is 
able to identify and you need no words and then you have the ABC ' s, 
and the one word on a page, and then you buy a very small book 
and you read stories out of it; and the size of the book I think makes 
t he book nice and cute; and somewhere on their level, and you grad-
uate to larger books and longer stories, and more pictures and they 
have enjoyed that very much especially She got to the 
point where she would listen so very carefully . This was always 
such a serious business with her and was such a thoroughly enjoyable 
experience, that she would listen so very carefully to everyt hing. 
The third time that you read the story she would take the book and 
would say to her brother, "Come and I will read a story," and she 
sits with him and she takes the book and she will repeat the story 
to him. Of course, I needn't tell you she doesn't read, but she 
knows what stage in the story she is in and we do that quite often. 
Do you use the library for them? 
In fact, I was just about to say that my husband quite often will go 
to the library and bring home a stack of children's books, well-
bound books, and I teach them to read these books. 
What type of work do you do together? 
For instance, I try to make her understand that the house is hers as 
much as it is mine. That we have to work together in order to make 
the house a success . For instance, l et's go up and clean up your 
room and we will do that together, so you pick up the toys, and I'll 
fold up the clothes, and put them up, and you will pick up the waste 
papers and put them in the wastebasket. They enjoy that very much 
and then I take the vacuum cleaner and vacuum. 
Can you tell me what toys you prefer for her? 
I prefer toys like dolls and educational toys, just clocks and 
building materials, and I do feel that puzzles are very good for her. 
Can you tell me why you prefer them for her? 
This way this gets her to come to concentrate on her own without 
feeling that she i s being made to do it, and I prefer that she played 
and did someth ing constructive because I don't want it to become a 
habit. 
How do you feel about a child t al king to an imaginary friend? 
Here it depends on the tone of conversation and what is going on. 
fjnd that it i s very revealing. You f i nd what he is say ing, the t ype 
of s ituation he is creating with this imaginary friend. I think you 
can learn an awful lot about your child, about what you mean to him 
and how he sees his everyday life. 
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Re s pon se t o Summary Que s tion: In my opinion, I feel that it teaches 
him about mother and daddy, no matter how wonderful the y are to you, 
they are not all the mo s t important things in life in general. For 
i nstance, I like to drop into the doctor~ office and just say hello 
with her because I want her to understand that a doctor is very 
important man . He is just as good a friend as your mother is, and 
you know he is to become acquainted with this part of life and take 
trip s . I don't expect her to understand much as far as geograph i cal 
l ocations are concerned as I would, but it does give her the idea 
t hat the car is not the only means of transportation to use. If you 
are going to be on the road this is a means of transportation which 
is far more efficient than the automobile--the airplane. She has had 
several airplane trips. She has been on the train and on the train 
she can see the rest of the country . I don't expect to have her 
d iscover what you and I have discovered; but I am glad that she has 
the opportunity to see the s e things . 
Respondent 10 
Can you name some of the activities that you do with your children? 
We love to go picnicing and we bicycle ride quite a bit and my husband 
is real interested in sports, and so he plays catch with -----------
How often do you do things like that ? 
Wel1'", we always find time. We are not on any schedule. My husband 
and I both enjoy being outside and go a lot, so we do it quite 
regularly, two or three times a week. 
Can you name some of the places you have been outside of the neigh-
borhood? 
He has been to Yellowstone and fishing, and to the mountains in 
Southern Ut ah; and he has been to the zoo in Salt Lake, and picnicing 
a lot, and in Ohio. 
What value do you feel this has for him? 
Well, I feel it is important for the family to do things together 
because it strengthens the family bonds. It g i ves the kids more to 
t>lk about and gives them memories of their home and makes them feel 
closer to their parents and to each other. 
C>n you name some of the things he does with you? 
0 :1, we have a basketball hoop in the basement, and it is set up real 
l1w: so \'Je play basketball with him, and we have several games we 
p l ay together as a family, our mouse t rap game. 
Does he help you cook? 
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Yes, he is in charge of making his own bed. He is supposed to make 
his bed every morning before he goes to school, and he has to hang 
up his clothes before; and a lot of times he likes to help me when 
I am cooking. When we make cookies; he likes to dump things in. 
Can you give me an example of how you would talk to him when you are 
doing something like this? 
Wel l, when I make bread when I first started letting him help me, he 
asked me how the bread would get big, and I told him that we had to 
let the bread rise, and he talked about the yeast and how the warm 
water makes the yeast raise, and the sugar, and how it makes the 
little bubbles in the bread . 
What kind of toys do you prefer? 
Oh, I like the bicycle. I think it is a good toy, but I would like 
him to be interested in sitting down and doing things like playing 
with clay, or something like that. 
What value do you feel there is in playing with him? 
My husband taught him to play basketball just to improve his co-
ordination, and the bicycle we enjoy riding, just being together, and 
it g ives us a chance to get out of the house and expand his world. 
It helps him to be aware of what's going on and of other people too. 
What would you do if he talked to an imaginary friend? 
Oh, he has had an imaginary friend and I kind of go along with it . 
Hi s friend is Sophie, and Sophie comes to play every now and again, 
and I just play along with him. 
Response to Summary Question: Well, it broadens their world, I think, 
and it makes them aware of other people, and gives them a greater in-
sight into the world we live in and the people we are dealing with. 
Respondent 11 
Can you name some of the activities that you do outside of your home 
with your family? 
Well, church activities . Then we enjoy picnicing in the summer, 
getting out in the canyons. We do a lot of outdoor activities and 
swimming as a family . We go quite often swimming. 
Do you take them shopping with you for groceries and for clothing? 
to that, and usually 
do some sewing for 
for her . Like last 
her choose what 
Yes. Well, takes dancing so she goes 
she's with me at the grocery store once a week. 
her. She r eal l y enjoys this if I actually make it 
weekend, we went shopping for her shoes, and I let 
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shoes she wanted to go with the dress I made her, but I think she 
likes the idea of me actually maki ng some thing for her, 
What va lue do yo u feel this has for her? 
Well, I think it st rengthe ns our bonds, I think it makes her a 
litt l e mo re independent i f she' s with me, and maybe not the other 
ch ildren. I just take her and let her make her own decisions. 
Could you give me an example of how yo u would talk with her while 
yo u were doing something togethe r ? 
We kind of get out and we see so many different animals, and that is 
always a good topic of conversation, but we talk about these different 
things we see along the road; and it entertains her and keeps her 
occupied, so there i s no t so muc h fighting between them; a little 
more peace in the car, We do t ha t a l o t and then we have one of 
these counters that you count the numbers and she enjoys that, 
Eve rything she sees she enjoys , 
Can yo u tell me why you read to he r? 
Well, she enjoys it and any time we give her a book as a gift she 
real l y treasures it, and in f act, she almost gets it memorized, and 
I enjoy best having that time being with her, so at night I t.ry to 
read to all of them, 
Ca n you tell me what she would do and what you would do when you're 
cook ing together? 
For i nstanc e, we we re f ixing a pork chop casserole, and she got up and~ 
f i xed all the bread fo r the dressing to put on that, or if we are 
making cookies she can hold the mixe r. I have a hand beater and she 
can hold that, or I'll le t he r sc ramble her own eggs and then she'll 
ea t it i f she helps f ix it. If she can get up and actually cook it, 
and then like when I ma ke pancakes I let her make her ow n. She 'll 
want to ma ke those funny shaped pancakes, I let her make those, 
What kind of toys do you prefer? 
Well, usually I like something that requires a little activity and 
makes them think a little bit on their own, particularly I like to 
play school with child guidance toys. 
How do you feel about playing house and dress-up? 
Oh, I think it's alright, I enjoy just being on the outside and 
lis tening because I think lot s of times what they say and do reflect, 
actual l y, their home situations , I think it's good for them to be 
able to exp re ss themselves. 
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Response to Summary Question: Well, it certainly gives them a wide 
variety of experiences and it's good for, I think, teaching her 
vocabulary, and her interest and everything to allow them to have 
these experiences, and I ' m sure it makes them a well-rounded child 
from these experiences. I think it will give them something so that 
they ' ll be able to draw from these experiences the rest of their 
life, when they get in school. And I think these extra special things 
that you do with them is something that will stay with them and they'll 
remember . 
Respondent 12 
What type of things do you do with your family outside of your home? 
Why, we go to movies once in a while . Maybe once a month we take 
them out to dinner . We camp in the summer . We go for walks. Each 
child has a private hour with both mom and dad, and we do whatever 
they want to- - go downtown, ride on the bikes . 
You do this purposely to be alone with your child? 
Yes. 
How often do you do things like this? 
They each have a private hour with each parent each week, and then 
these other things, like going to dinner, we maybe go once a month. 
Whe r e has she been outside of your neighborhood? 
We have been on vacation to California and Seattle. 
Auntie's out on the farm in Nibley and to Clarkston, 
along. 
We go to visit 
and she goes 
Can you give me an example of how you would talk with her? 
We almost ta l k like she was a n adult because she is always ta l king so 
plain, and she catches on so quickly. 
What do you read to her when you do read? 
Oh, I read to he r o ut of the Chi l dren's Friend, or we have sever a l 
little books, and we have this Ch i ldcraft, and she loves the first 
group of volumes of that . The Sugar Plum Trees, and they like that, 
and we read it all the time. We have books from the Child's Magazine 
Book Club, and then the Little Digest Ch i ldren's Book Club. We have 
got a lot of those, and see like t hese . 
Can you name some of the things she does with you? 
Well, she helps me. She is rea 1 good to he l p me c l ean things up i n 
her room. Every Saturday when the kids have "'hore.s she wants a list 
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of chore s, so I write them down and draw pictures next to it, so she 
will know what it is. She picks up her own things, and she wants 
to help me do dishes, and she'll s ometimes try t o clean the bathroom, 
Response to Summary Question: Wel l, I think it enriches a chi ld' s 
whole life to do things like t hat. They learn so much more, and I 
think in nursery school she has grown so much, learning songs and 
stories and gaining confidence, I think she is totally acceptable 
in everything she does. 
Respondent 13 
Can you name some of the activities you do outside of your home with 
your family? 
\'Jell , last summer we came back to school and we went on several trips 
and we have taken them on several trips where we didn't camp . During 
spring vacation we took them to Arizona to visit relatives. 
How about shopping? 
Ye~ I usually don ' t take all three of them, I used to, but lots of 
times I will take one of them when I go to get groceries. They kind 
of take turns, and occasionally we go on specia l ones with one of 
them when they have to buy shoes. 
Can you name some more places she has been outside of the neighbor-
hood? 
\'Jell, we have taken trips to the zoo several times, and I have gone 
to movies with them, two or three times; and I have taken her shopping 
like I say, We have gone on trips like up to see the elk at Hardware 
Ranch, and we have been to Salt Lake to Temple Square and the museum, 
and eve rything like that, We have taken seve ral other little shopping 
trips. My sister lives there and we have gone there on a Saturday 
af ternoon, or something, and we have occas ionally gone to v i sit my 
parents. They live on a farm and so she has had experience out around 
the barnyard, 
What value do you feel this has for herY 
Well, I think it should help as she grows up to have this experience, 
It should make her more knowledgeable about the world and should give 
her a better background, I think, when she studies t hese things in 
schoo l . And then I think she fee ls that the chi ldren really behave 
well when we are on trips like this, and I know if we go for a certain 
period when my husband and I are really busy, and we don't s pend time 
with them our behavior problems become more emphasized: and I think 
that this is natural , the more attent ion they have the happier they are. 
How often would you say she is read to? 
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Oh, during t he winte r whe n they were in s ide a lot, once or maybe 
twice a day. Lots of time in the afternoons I would read to her 
while the baby was ta king her nap a nd was in school. 
S ince the y have played o utside so much, maybe once or twice a week. 
Can you t e ll me s ome of t he things you do right here in your home ? 
I mentioned the time s we make coo kies. try to plan things like when 
we make cookies so it i s at a time she is there. She helps me fold 
clothes . When I'm vacuuming she likes to do the rug and dusting, but 
I have to work right with he r, or s he feels like it is work, for some 
reason, so I try to do some of these things. During the winter she 
liked to sew a little bit wi th a ne edle and thread, and then a lot of 
the t i me she will play wi t h her c lay while I'm doing something else, 
and talk to me. She li ke s to bre a k eggs, and I measure the flour, 
and she dumps it in and s he likes to open packages like chocolate 
chips and things, if thi s i s her j o b. She stirs a certain amount and 
when we put cookies out she us ual l y helps. 
What value do you feel it has for her? 
Well, I am really concerned about her feeling towards work, and I 
like to teach her that the se t hings can be fun. 
What kind of toys do you pref e r ? 
Well, I prefer toys that don ' t ma ke a mess. 
Response to Summary Question: Well, I think it just helps them to 
develop every aspect of their per sonality to the umpth degree. This 
prepares them for being happ y a s well as for whatever work they choose. 
They should have enough exper ience s they can ca ll back on these things. 
It's necessary for them to be we ll-rounded and well-developed. 
Respondent 14 
Can you t e ll me some of t he things you do outside of your home? 
Oh, we swim, picnic and camp, and we ski and skate. gets 
her skis next year, and s he ha s been going with a sled; and we go to 
movies . 
How often do you do thing s li ke this? 
We do something once a week. 
What do you do with-----
I take her s hopping. She li ke s to go downtown with me. 
Do you have any purpose when you do things like this? 
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Well, it i s tha t we kind of think it i s a fam ily activity, both my 
husband and I were raised this way. I f we teach them all the se things 
whe n they are little they will not have problems, and we will not have 
problems with them when they are bigger . I think if they learn this 
when they are sma ller you will not ha ve problems or f ind them hanging 
on st reet corne rs. 
Do yo u talk to her while you are do ing things like shopping? Can you 
give me an example of how you wou ld talk to her? 
Well, t he last two or three years when we have taken her shopping she 
ge ts to pick out her own things, within reason. We ask her i f she 
likes it, if she likes the color, and then she gets to choose the 
color she likes, again within reaso n. 
Can you tell me why you read to he r ? 
Well, because I love to read, and particularly because I have worked 
in a library, and I love childrens ' books, and I think the childrens' 
boo ks they have now yo u can't help but like them. I think they all 
should know the basic fa i r y tales. 
How often would you say she is read to? 
Oh, at least four or five times a week if not oftener than that, 
because as I told you, does . 
Can you name some things you let her do with yo u in the home? 
Oh, she us ually stirs everything if she is in the house and I am 
cooking supper. She usuall y stirs , and then she has her own baki ng 
set, and so she makes her own things. And when I am sewing she 
wants t o try sewi ng things togethe r, yo u know. She is supposed to 
empt y the garbage . Sometimes she doesn't . 
What kind of toys do you prefer? 
I kind of like the activ ity toys . Oh, things like magic markers and 
things like that. Oh, sometimes I hate myse lf when I buy these things 
by the time I get through cleaning up the mess , but I like dolls; and 
she ki nd of likes doll house and f urniture. 
Re sponse to Summary Question: A child needs these experiences to grow, 
to learn, to be a better adju sted adult . 
Respondent 15 
Wha t value do you feel activit ies outside the home have for your ch ild ? 
It keeps the fami l y togethe r. I t hink they grow up having family 
relationships all during thei r life . 
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Can you give me an example of conve rsation or the way you would talk? 
We are having a ride. We ta lk about the cows, and we were looking 
for a home and she wanted a pink home ; and I was telling her we would 
think about gett ing a pink home. She likes the outdoors and she is 
ve ry interested in all kinds of bi rds and flowers, and we talk about 
al l the se things. 
Do you ta ke her to the zoo quite a bit in Salt Lake ? 
Yes, we go quite a bit. We mostly make it into Temple Square cause 
my grandmother is close there. She likes to go to the information 
build in g. It is fun for he r . 
Do you read to the children? 
Yes . 
How often do you read to them? 
Every night. 
Can you tell me why? 
They enjoy it . We don't have a TV and I think it helps them to read 
good, and I think it helps them in their schooling. 
What value do you feel this has for the child? 
Well, if they see me and my husband reading they will become readers, 
and this is stimulating to them. 
Do you us ual ly play with the children? 
Well , when I' m doing thing s like ma king pies and cakes or cookies 
like that, we play, or I let them make their little things. 
What things do you do to gether with your children here in your home? 
Cooking and reading. 
Does she help with the cooking and cle aning? 
Yes, she makes beds and we ha ve been doing outside work. 
When you are cooking, go into that a little more. 
We ma kes cookies that she c an cut out, and they can frost; and the y 
li ke to do that eve ry once in a while; and whP.n I make pies I usu~lly 
have quite a bit of pie crust so that they can make their own pies 
and turnove rs . 
Do you feel that an adult should take part in imaginative play? 
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Yes, I'm grandma. 
How do you tal k t o them? 
Like I was playing with t hem l i ke this. I remember myself, I enjoyed 
my mother playing with me . I t h ink it is fun for them. 
Can you give me an example of conve rsation? 
Well, will bring he r doll in and say, "Grandma will you 
take care of my baby while I go to the store,'' and of course I say, 
"Yes, I'd love to, she is so swe e t and you have got her so clean." 
She will go get things out of the play box and put them in the sack 
and pretend li ke she has been t o the store. 
Response to Summary Question: think it broadens their world, and 
it teaches them to get along with people, and to learn all things 
that they need to learn at the age that they should be learning them. 
Respondent 16 
Can you tell me some of the activities you do as a family in your home? 
Well, it is difficult to say. During the winter we don't do too much 
as a family. It is usually apt to be and myself, and I try 
to get outdoors with him when I can. The big thing this winter has 
been his learning to skate, but I haven ' t been skating . We have been 
taking him some afternoons. We have gone maybe for an hour or so 
when we could all go, and next winter I hope I can go with him more 
because now skating season is over. This is the only thing we have 
done together and we can go f or rides, but as a real activity to get 
out and do something, we haven't. 
What do you do with him in your home? 
Whenever I am baking or s omething he wants to help and I try to let 
him do a little as far as he i s capable of doing, and sometimes I let 
him try whether I think he is capable of doing it, and then we water 
plants together. We have done some plant i ng together and many of 
these creative things . He picks something on the spur of the moment, 
like a May basket, and usually we had a little p ap er one made out of 
paper napkins . Whatever I am apt to be doing is something he wants 
to share or something that I think would be a good l earning experience 
such as the carrots which I am sure he has learned about, and he is 
very helpful around the house and I don ' t know if i t is because he 
is around a lot. I don't expect him to be that way, but it is very 
helpful because he sets the table ; and he shares in just about every-
thing bec:a1Jse he wants to. 
What about cooking? Does he help you with that? 
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He knows about everything that goes into a sugar cooky, and he didn ' t 
take long to learn t hat partly fr om his experience from nursery and 
partly f rom home, bec ause each wee k I try to follow through, and he 
practically insists any way, and I s ay we won't do it today, I'll do 
it tomo rrow; so we make sugar coo kies, and he knows exactly what 
goes into the making of sugar coo kies, and if you ask him some of the 
th ings he can tel l you eggs and f lour, but he knows j ust about as well 
as I do, and he just seems to ret ain it. 
Do you do this regular ly? 
Yes , we make cookies at least once a week now. It has gotten to be 
quite a time. 
You sa id he had a beater? 
Yes, and it is broken a nd very worn, and doesn't work very we l l, and 
so then he wants to use mine, and I just say no; and then he has a 
sandbox and sometimes he is playing with trucks and things and some-
t imes he cooks out the re. 
What type of toys do you prefer? 
We l l, since he was in kindergarten I \'oOuld like him to do something 
with his h ands. I would like him to use his hands. This I kind of 
would like to see him do more than just with his hands, but with 
building things, although he doesn 't seem to be terribly inclined 
this way; and we have some br icks, but I think they are a little bit 
too compl icated and rather frustra ting at times. 
Do you use any particular thing when you are playing with him? 
We have done a counting game, and we have done pre-school games with 
co lors in stead of counting. It i s very easy for him. We haven't done 
too much with other games, but I t hink we can very soon. I think he 
could use i t . He picked puzzles up ve ry rapidly, I was very surprised. 
I showed him how to do puzzles wh e n he was three, and that was another 
thing we us ed to do. 
Response to Summary Question: Wel l, maybe I don't express myself very 
well, but to me it is just part of growing up, and just a part of 
childhood, or this fun that they can have because life isn 't alway s 
fun you know as you get older. So I don 't know, it is just learning 
about l i f e so basically. That is my answer, is learning about life 
and everything. 
Respondent 17 
What type of activities do you do as a f amily outside of the home? 
Well, we usually go to t he park t oge ther, and we take her to mov ies, 
and we try to take her on little excursions like flying kites, and 
that is about all I can think of. 
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How often do you do thi s ? 
I think we do it about once a week. We try to take at least one 
day a week and usually it is Frid ay night and we try to do something 
specifically for her. We read stories to her. We try to read her 
a story every night and Friday night is the bigger night. 
Can you name some of the places t hat she has been outside of the 
neighborhood? 
We have had her to Salt Lake, and I guess we take her nearly every 
place that we go, being as she is an only child, and she is always 
going with us. We have taken her to the bird refuge, and we have 
taken her outside of the state. We have taken her many places be-
cause we are gone during the summer . We have taken her to Disneyland, 
the beach, and places like that. 
Can you give me an example of how you would talk to her while you were 
doing one of these activities? 
We try to make it a big deal for her. We try to have excitement in 
ou r voices, too. So that she picks it up, and we usually don't talk 
baby talk to her at all. We talk to her as though she's an adult, 
but we don ' t expect her to act like an adult. 
Does your husband read to her? 
Yes, he probably reads more to her fuan I do. 
Does she see him reading magazines and books. 
Yes . 
What kind of things do you read to her when you read? 
Well, childrens' books. We read her Sunday School papers. She goes 
to Lutheran Sunday School, and we read her those; and then they get 
little booklets each month. So those are just weekly things that we 
do, and then we buy her an awful lot of the little story books over 
in the bookstore. I am sure she must have over a hundred of those, 
and then she has the larger story books that we read out of. 
Do you use the library? 
To get books for her? No, I don 't. 
Now this i s concerning the things that you do right here in your home. 
Can you name some of the things that you do with her? 
Well, I let her bake cookies with me, and we make popcorn together. 
As far as the kitchen items, whenever I bake bread I let her bake 
bread, and we clean her room together . If it is kind of a big house 
cleaning day, she picks up her own toys . 
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Can you tell me what she would be do ing and what you would be doing 
whe n your making cookies for ins tance? 
I le t her s tir, and sometimes I let her dump the flour in, and then 
she brings her own little rolling pin and cuts her own cookies , or 
ro l ls them, or dips them in s ugar, or whatever we are doing. 
Could you tell me what her favorite toys are? 
Books, I would say. 
Can you tell me why? 
My husband and I both being teachers she has always been around 
books, and she has been imitating us ever since she was · a child, and 
whe n s he was very young, I think, that she enjoyed her dishes and her 
play things, but she hardly touches her dishes any more, I would say 
he r primary interests throughout these five years have been books, 
What type of toys do you prefer? 
I prefer something she can do hersel f and I have never bought a 
me chanical toy for her, I think she has gotten one and that was given 
t o her. don't buy them because I don't think it brings out any 
c r eativity in her, and plus they are expensive and they break easily. 
Eve n if we buy her a puzzle we try to have it a good puzzle,. 
How do you feel about playing house and dress - up? 
Well, she still dresses up once in a while but not nearly like she 
used to. Two years ago when we moved from California there wasn ' t 
a lot of children on the block, and so she had to entertain hersel f 
all the time in her bedroom, and it was always with dishes, cooking, 
and dres s-up ; but she doesn't dress-up as much any more. She'll get 
s ome of my slips out of the drawe r, for example, so that she has a 
l o ng dres s and play in those, and then she gets a scarf of mine to 
play tha t she's a bride and that ' s about all the dress-up that she 
does , but she likes it, but she plays for probably an hour with it, 
and I think that is fine and she does this. 
Do you have a way you talk to her while she's doing this? 
She always comes out in her long dress and her veil, and I always 
tell her how pretty she looks, and then when she is dressing up she 
combs her hair, and tries to look real pretty, and I always tell her, 
"Oh, she is such a pretty bride," and the other day she put on a 
real lacy slip that looked like a bride gown, and I asked her if she 
was going to go dancing or if she was going to be married that day. 
She said, ni have been married so much lately, and so I am going on 
a dancing party today . " I try to live in the imaginary world with 
her, 
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Response to Summary Question: Well, I think if parents do some-
thing with them, they again show them your love. The child that is 
not played with has that unloved feeling, and then as far as playing 
with manipulative toy s and things, I think that they enjoy this. 
This is challenging to their intellect. They like to be challenged 
this way. 
Respondent 18 
How often would you say you do something with your family outside 
of your home? 
Well, it's usually weekly during the summer and Sunday afternoon we 
usually go to the park or somewhere and take a picnic lunch. My 
parents live up in Avon and have a farm, so the kids love to go out 
to grandpa ' s and ride the horses and this type of thing. 
Can you tell me how you would talk to when you ' re taking 
him somewhere, out shopping, picnicing or somewhere like that? 
Well, for instance, the other day we went shopping. My sister and 
I took our children to Ogden and took them to the park, and let them 
roll their Easter eggs and swing and this type of thing. Then we 
went to Grand Central and I gave instructions before we went in there 
to hold onto my hand, and not to run through the store, and some-
times I seem to be able to reason with him and other times he gets 
quite rebellious; and maybe it's the approach that I use to explain 
to him that he ' s in a big store, and he could easily get lost, and 
when I have the smaller children I can't always be right after him, 
and that he has to stick close to mother. 
Do you read to him? 
Yes, again not as much as I should. 
Can you tell me why you read to him? 
Wel~ I think it is good for them. think they need to listen, and 
I sometimes will question him when we get through as to what the 
story was about. However, right now he seems to be interested in 
the smaller golden books. I have read to him out of the encyclop edia 
on things like snakes and bears, and something that he might be 
interested in. Lately we have been reading to him. We just got some 
small encyclopedias, and I have been reading things out of there on 
bears, dinosaurs, and snakes, and this type of thing. He is getting 
interested in those type of things, as well as little fairy tales, 
and where he sees a picture he wants me to tell him about it. So I'll 
try to find somethi~g I can read to him, b~t I don't read daily like 
I should. Some days maybe I wil l , a nd then other days I won ' t . I 
have been tending my sister's two children, so th i s leaves me with 
the five of them, and the oldest is , so it gets kind of 
hectic around here some days . 
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papers etc.? 
see your husband read, for instance, magazines and 
Yes, really encourage s this type of thing. Reading has 
always been difficult for him, so he is quite insistent that the 
kids read. He will sit down with and sees that he reads 
to him, or have read and tell dad just what he has read. 
He encourages them to look at books and this type of thing. 
How about cooking? Does he ever help you with cooking? 
When I make cookies he likes to be there . That seems to be about the 
only thing he is interested in. 
What would he do to help you make them? 
Oh, I'll let him maybe sift the f l our, or help me stir them, or if 
I'm making a cake I l et him hold the mix- master while I'm doing that. 
What val ue do you feel that this is? 
I think maybe he would understand what is involved in making cookies. 
They go to the store and they see them in packages, and I don't believe 
that they really understand the process that they have to go through 
before they're actually cookies; and I think that they have to realize 
how long it takes for them to bake and after they come from the oven 
they are hot, and they can't eat them right away. I think that he 
kind of realizes that it's time from my schedule to do this. 
What kind of toys do you prefer? 
It's been trucks and this type of thing . I guess maybe more than any-
thing they have it' s trucks. They have quite a variety. They don't 
have an awful lot of toys, but they have trucks and blocks and several 
games . 
How do you feel about playing house and dress -up? 
Well, I have the three boys that are the oldest and my little girl is 
youngest and she's not old enough to be into this type of thing . I've 
not i ced with this little girl that I am tending, she's just a few 
months younger than , and lately I ' ll hear them s a y this, 
••Let 's play house, and I' 11 be the daddy and you be the mommy." Lots 
of times it was that suggeste d this. I was kind of sur-
prised because if he knows that I am listening he doesn't want me to 
thin k that he 'l l do this type of thing. Although, I' ve never dis -
couraged or said that little boys don't do this . 
Re sponse to Summary Question: Well, I think this just carries over 
into life as they grow. I think they have to have these experiences 
to sort of remember as they do grow up. I look back on my life and 
see some of the things I did as a child, and they are just really 
fond memories. I think that their happiness as a child just sort of 




Give me an example of how you would talk to your children? 
Well, and I have always talked to the children as if they 
were grown-ups. We don't try to talk down to them, and we never 
have because if they don't understand this, they will ask and we 
talk just as if we are talking to anyone else, and we tell them all 
about things, and we point things out along the way. 
Do you read to them? 
tells wonderful stories, stories that you have never 
heard, in fact, he is going to tell them, and I am going to write 
the m down, and we are going to publish the stories which are much 
better than some we buy, but all he has to do is tell them about 
Roger and his fly ing carpet and they are spellbound. They love 
stories and they have stories. 
Do you talk to them about what you have read when you finish your 
story? 
Yes, and they will quite frequently play the story out. Now they 
don ' t watch TV very much but they like Captain Scotty and they watch 
the cartoons on Saturday morning and they watch the ads. They like 
the ads, and it is surprising how much they will get there from the 
different ads. One morning they wanted "Thee and Me" for breakfast. 
I don 't watch TV, so I had never seen it, but they kept insisting 
they wanted the cereal that was for thee and me, and finally they 
said, "Mother, you know the one on TV, nothing is better than 
Quaker Oats for 'thee than me, you know . " Well, this is what they 
call the cereal and they love it. Things like that they bring up. 
What about cooking and things like that ? 
When I start baking I have two little people right here. They roll 
out the dough, and they make biscuits with me and cookies, and when 
I start anything in the kitche n they will both be right there, and 
they want to stir, and they love to roll dough and they 1 ike to 
beat with the egg beater. They have learned to do that since they 
were very tiny. 
Can you tell me what value you feel this has for them? 
Oh, I think it is very important. I think a ll children should learn 
to do things in the kitchen and satisfy them for one thing, and also 
I t h in k it is to help them to know how to do things, 
What kind of toys do you prefer ? 
Well, all of the education toys, and you would be surprised what we 
have , I get angry at myself every time I buy a flimsy toy, which I 
haven ' t bought too many because they break and we don't think they 
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are worthwh ile. In fact, we have reached the stage where we won't 
buy unless it is going to hold up because children give it such a 
hard using, but the children have all the basic toys. 
What would you do if they talked to an imaginary friend? 
Oh, that happens. has two or three imaginary friends . 
is her g irl friend, and she has one or two others she 
has just brought up the last two or three times. I don't mind be-
cause this is perfectly normal. 
Response to Summary Question: First of al l you have to learn to live 
with other people, and if you fee l secure in yo ur own family group 
you are not going to have any trouble with anyone else, because you 
kn ow you have some place you are secure. If you don't get along with 
your friends you always have someone that likes you, and I can't think 
of anything that is more important than to have a very happy family 
group and to do things together. 
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